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Editorial

G eniu s es an d enth usiasts

The architect Gumbril Senior in Huxley's Antic Hay referred to the teaching professiol as 'the last
rcluge of feeble minds with classical educations'. It would, he went on to say, bc an excellent
profession if everyone who went into it was as much interested in teaching as fte was in lls job:'It's these undecided creatures who ruin it by drifting in. Until all teachers are geniuses and
enthusiasts, nobody will leam anything, except what they teach themselves,.

It's a fu'ny thi'g, but it seems to me that a grcat many of the enthusiasts within our professron are
just thosc peoplc rvho drifted in. Private scctor ELT thrives on those who perhaps started olf
secing teaching as a sort ofstopgap or a ticket to travel; but r.vhether it's the infectious dedication
and inspiration ofour initial training, or the thrill ofthose first years rvorking abroad sunounded
by equally eagcr colleagues, they end up being far from just casual practitioners. And what of thc
gcniuses? Givcn the number of r.vcighty joumals around and the queues of academics trying to
get lnto prlnt to cnsure thcir continued accommodation in Ivory Towers, there is no apparent lack
there cither. But thcre is a problem, and that is the continuing antagcnism betwecn the geniuses
and the enthusiasts rvhich often stems from a lack ofmutual respcct. How can the enthusiasts be
sure that u'lrat the gcniuses are saying is worth listening to? A colleague of minc, Rodney
Blakeston, suggests issuing them all with a brief questionnaire.. when clid you last leach u
Iunguuge? llrlten did tou last leorn a laiguage as a beginner? How much ofrecently handed
down theory and ntcthodology would have remained intact if the geniuses it.rvolved had been able
to answer ' last  month' to thcsc quest ions?

This discussion crops up throughout this issuc ofthe IHJED, along rvith any number of cxamples
of idcas and thoughts from the enthusiasts witl.rin our organisation. Scott Thombury, rvho somc
might classify as an enthusiastic genius, clearly demonstrates his ability to pass the Blakeston
Test, with his account ofa recent language leaming experiencc which has a grcat deal to o ffer
tcacllers and trainers alike, Igor Manko highlights one ofthc failings of con.rmunicative teaching
and David Albery questions the teaching ofculturc as it is tacklcd by some courscbooks and
teacllcrs. The arguments really get going in the rcsporlscs to this year,s Intemational House
Teachcr Tralning Conference. I'here are practical ideas in this issue as well - from the higher tech
tips on using the World Wide Web, to the somewhat lower tech tips on bananas in the classroon.
Allcl rve have some delightful memories from Brita Haycraft which offer some insiehts into horv
nrany of us ended up rvhere we are today.

Having enthused so much about our profcssion, I can't hclp feeling I have deliberately avoided a
recuning and rather fundamcntal qucstion, which is whethcr ELT is really a profession at all. The
shcer number of arlicles around that question this rvould seem to suggest that it isn't (how mar.ry
pieces do you coure across discussing rvhether medicine or larv are professions?). But that,s
anothcr story; Bravc Nerv World, perhaps.

l\Iattherv Barnard
Director of  Studies. IH London
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A D V E R T I S E M E N T

INTERNATIOI\AL HOUSE DIPLOMA
EDUCATIONAL MANAGEMENT

DISTANCE TRAIN'NG

This course is designed and run by experienced educational
management practitioners from throughout the International House
worldwide network of schools. It draws on International House
London's 15 ycars of expcrience rn running successful Distance
Training Programmes.

EIGHT MONTH MODULAR PROGRA.N,IME:

o managing yourself
. managing others
. systems management
. educational and organisational management

Reading, guidcd assignments and project work will allow pafticipants
to examine and ref lect working practice.

NEXT COURSE BEGINS SEPTEMBER 1998

The average workload for parlicipants is estimatcd at between 15 and
20 hours per module. The fees for the course will be fI050. Fees can
be paid by bank transfer.

PARTICIPANT PROFILE:

Participants will be existing or potential educational managers working in an ELT
context. Participants should normally be graduates with a minimum of 5 years
experience in ELT.

Much of the course work to be submitted for assessment is task-based. so
candidates need access to an ELT institution for the purposes of research and
information-gathering, and to enable them to complete the assigned tasks.

FOR FURTHER INFORMATION CONTACT
MAUREEN MCGARVEY AT INTERNATIONAL HOUSE LONDON, 106 PICCADILLY. LONDON WlV 9FL
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FROM A LANGUAGE LEARNER'S DIARY
In February and March of last year, Scott Thornbury, of IH Barcelona, was
in his native New Zealand running a Diploma course, and took time off to
ottend a weekly Maori class. These are ertracts from the diary he kept.

Lesson I
The usual apprehension as when any new
grouping of people are about to meet - like a party
- i 'ear of ariving too early and having to make
conversatlon with a total unknorvn, rvho you may
be stuck with for the rest of the evening. As rt
happens, P. and I time it quite well; neither first
nor last to arrive. Room very small for number of
pcople (15) and quite a lot of initial kerfuffle *ith
chairs. We sit round a table, and with no room to
move. I rr'ondcr (over-optimistically, as it
happcns) horv the tcacher will manage group
work.

Teacher is incredibly young but seems relaxed.
'l 'hen 

she introduces herself - Julict - and tells us
that she hasn't actually done a course before, has
only substjtuted for other teacher's absences. I
admirc hcr candour but am cross and
disappointed: great start. This rs not thc way to
rnstrll confrdencel At lcast she rs Maori, although
not a bom Maori-speaker (is anyone'/)

We rntroducc ourselves and our reasons fbr
war'rtlng 1ct leam Maori. A range of types, ages
rnd motivcs. Trvo of the older rvomen did a
course iast ),car, but got lost. There's a doctor rvho
nceds somc ![aori in his u,ork, and a young
poiiccman rvho I assume has been sent along in
the namc of interracial relations - thcsc are the
onl),t\\ 'o \.ho sccm to have an instrumental reason
lbr being here. 

'I 'hen 
there is Ben, a Maori

himseli, and a bonc-carver, rvho knew a bit of
Maor i  rv l ren hc rvas a k id but ' lc t  i t  go ' ,  and h is
daughter .  T i r in i . ln tegrJt ive mot tvat ion,
clcfrnitely. lhe lest of us. rvrthout so nruch as
sa.vlr.lg it, subscribc to a 'feel-good' factor - a
mrxture of curiosity and guilt has impelled us, and
no\\'\\ 'e hope to f'eel a bit better about it. People
ere rmpressed that P., the only non-NZer and a
tcnporary visitor, should be bothered.

No book - but rvell prepared handout rvhich
rncludes all the lesson content. Once formalrties
rre over. lcsson begrns .'iLh a, karakla or prayer,
be amed up on OHP. Interesting. Don't knorv what
i1 r.neans: perhaps "lf u,e don'1 understand, God
hclp us". l)ronunciation practtce of tricky sounds

follows. We sort of drill them, by repeating the
sounds, although there is no obvious cue to do this
from her. She laughs and blushes when people are
\wong, as though it rvere her mistake, and makcs
no attempt to correct them. In fact, she says
"Good". We do somc work on gree tings, reading
from the handout. This is obviously fanriltar
tenltory to most, and people take opportunlty to
shorv off by asking, "Can you say...?" etc.
Teacher seems very happy to be distracted, and we
don't get to anyrvhere near the cnd of the material
in the handout. We finish with a song - again,
u,ords on OHP, no translatlon, but most seem
familiar wilh it. We stand up to sing along - I feel
a bit self-conscious singing uncomprehendingly in
such a confined space rvith total strangers.

Lcsson 2
We start r.vith thc prayer. 'I 'hrs 

time Jay (rvho I
have discovered is an ESL teacher) solicits a
translation by asking, politcly, if 'te aroha' means
1ovc, It does. The prayer translatcs as: 'Oh Lord/
(iivc to us/ The strength, the knowledge and the
love/For everything/ Amcn'. Nice r.vay to begin a
lesson.

Review of iast lcsson - she has us practise the
greetings r.vitl.r our neighbour, taking turns, gotng
round thc class pair by pair. This x'ay I guess she
can control and check but it rvould be nice to go
into c losed pai rs .

Into the lesson proper, neatly presented on a
handout rvhich she talks us through: 'What's your
name? what's his namc' etc. Immediately run inio
ovcrload trying to grapple with complicated
possesslve pronoun system, kinship terms, and
unfamiliar word order. Juggling three balls at
once - drop many. She has us asking each other in
threes - 'What's your name?, her name'j her
father's name?'ctc, but again only lets one group
speak at a time. Lot of laughter when Ben asks
Tirini "What's your father's namc?" Notc
importance of laughter as a release: uhat in real
life might just raise a smile, in class is hugely
lunny. Finally, Jay suggests we continue in
'ciosed tbrees' and Juhet seems to realise that it
makes sense: she scems to be learning to teach at

l l I  l t t t , :ntt t t i / )nol l /oLrsc . lorr ul t , l  hluctt i tn rtnrl  l )Lrc. l t Intr:nr



the same time as we are learning the language: a
shared voyage of discovery! Her lack of
assertiveness is in fact a blessing as it allows us to
take some initiative.

Different personalities starting to emerge -
policeman and his girlfriend form a tight pair,
supporting each other but not very friendly to
anyone else. Nora (older woman) happy to make
a fool of herself, fluffing her lines and having a
good laugh... End with song.

Lesson 3
Prayer. Revision of last lesson. Numbers I - 20 -

we were meant to study these and some obviously
have (P. and I spent all week chanting them). She
sets up a bingo activity to do in pairs - this is the
first indication of a consciously applied activity
t)?e. i'm surprised how well it works and how
much I like doing it - I 've never done this in class
before (as a teacher) but will definitely take it on
board.

More personal information language. Then it
becomes clear that this 'I come from... My father's
name is ... My mother's name is...' etc is part of a
ritual geeting routine called a mlir, used, for
example, dunng the welcoming ceremony on the
marae. This is a brilliant way of contextualising
personal information, and we all set about wnting
and rehearsing our own nllrrs with a venegeance.
We choose our own mountain and river, but are
challenged to come up with a waka - the canoe
that first brought us to NZ. Perhaps Air
NewZealand flight 197? We are to rehearse our
mihis for homework and to 'perform' them in the
next class.

Song - we are now more emboldened to ask for
translation and she is happy to accede.

Lesson 4
Julict is late to class - her flat was broken into.
There is genuine constemation - starting to realise
how much we like her. Also {irst absence today -

Peter the doctor is not here. Is this the beginning
of the end for him? There are two
counterweighted dynamics - the inner group
bonding (we talk now before lesson and on the
way down in the lift) - while the same time there
is a fraying of the outer circle as people break
away.

We perform our mihi - I offer to go first since no
one else does, and manage quite well, with only
one or two stumbles. I am really chuffed, but

wonder if I would be able to 'turn it on' on the
marae - i.e. in 'real' l ife. I have the appearance, in
a classroom, ofbeing a good language leamer, but
know from experience that this does not hansfer
well away from the nest (Maori immersion
schools are called language ne.v.s, incidentally). I
am (in technical terms) an active-studial R?e
learner (as opposed to active- experiential, for
example): the classroom provides a secure
environment that is relatively nsk-free. Outside in
the real world my ego is too impermeable - 100%
second-language-proofed.

Lesson 5
Prayer. Review. Input. Song: there is something
very satisfying about thts predictable structurc - a
sort of rhythm is set in motion from the outset. I
would criticise these lessons, if I were assessing
them, as lacking pace and a sense of urgency
(among lots of other things). But, looking around
the class, I see no indication of borcdom - in fact
the pace seems well- judged given both the
learning styles, motivations, time of day, and
general ambience of this class. Thcre doesn't
seem to be a great deal of urgency about leaming
to speak Maori, and people are happy to stop
everything to discuss some quirk of the language -

why a monkey should be called a 'makimaki' or
whether it is nght that women should be not
allowcd to dance the lrnfta. Maybe that's wby
Peter dropped out, since his rs an instrumental
rather  than vaguely in tegrat rvc mot t \  x l lon.

Lesson 6
Because of  some adminls t rat ivc rcason wc are in  a
differcnt room today, with much more space -

amazing the effect it has - feehng of novelty and
emanclpatron.

Pairs practice of prepositions - where is the chair?
etc. Even in this new room it's very difficult to
come up with many examples - if only we had a
rvall chart or two to work from. I now always tr1
and cngineer myself to sit next to Jay, because
she knows how to make thc bcst usc of pairwork
time, being a teacher herself, I suppose. Other
students just stop when they've donc their bit -

following the script but not departrng liom lt to
play with the lamguage. (Of course, I've noticed
this in my own classes). Instead, Jay and I
manage to recycle the recently studied vocab of
parts of the body, and combinc it with prepositions
to ask questions like 'rvhere is my mouth?' and
'where is your knee?' It makes perfect sense to
usl

Tht'  hrtcnru| ionoI l l r tu:t 'Jottrul t tJ [ ' ] t lu&tIhn !tnd D,,\ ' ( IolDl i . . t l I



Lesson 7
Peter is back! But the class rs splrt between the
quick and the dead. Poor old Nora - she's finding
it all uphill (except the songs - it tums out she u'as
a primary school teachcr and taught these songs
hersell). I '.and I are among the quick - but we
don't let on that we spent all last rveekend
practising as rve drove to Okarito and back -
asking each other inane qucstions like 'what

colour js that shcep?'as we drive along. (I even
made my first Maon joke: "What colour is the
sheep?" Ansrvcr: Ma (white). "What does thc
shccp say'?" Answer: Maaaa). But this srmply
supports my conviction that you can't learn a
language in the classroom, at least not at the rate
of trvo hours a rveek - the classroom rs really a pit
stop r.vhere you check in for a change of oil before
h c r d r n c  o l l '  r ! r r n  t o  t i n d  a n y  e x c u s e  t o  l l s e  i l .
Don' t  lose r t .  use i t .

We have also been trying out Paul Natron's word
card technrquc (Maorr rvord on one srdc,
lranslatlon on the othcr - test yourseif in both
directions - L2-Ll, Ll -LZ - test each other, keep
shufflrng them). As Nation says, it doesn't seent
to matter $,hcther the u'ords are semantically
linked or not - in t'act the more random thc bettcr,
as this rcallv tcsls your po*,cr and speed of recall
rnore than ii ' you are aiready situatcd in a
par t icu iar  lcx ioal  area.  r .e .  i t 's  much more l i fe- l ike
to have to recall numbers out of ordcr, and more
lile-like stil l to recail a number in the context of
talking about sheep.

Lesson 8
As much as I am reconcrled to .Tuliet's method (or
lack of it) I am fiustrated by the nrfpickincss of
lhe conlcnt of thc lessons - constantly grappling
rvith niccties of grammar (the pronoun system for
cxample) which reminds me of IQ test rubrjcs: If
' K o  l , a i  t a u  t a n a ' m e a n s ' W h o  i s  y o u r  s o n ? ' a n d
'Ko rva i  ona ntatua 'means'Who are h is  parents '1 ' ,
horv rvould you say 'Who are their childrcn?' ctc.
It does seem that, in real time, there is no rvay that
the complex decjsions you have to rvork through
(rs rt :n),. yours, hrs'? is it singular, plural or dual?
rs it a big thing or a small thing?) could bc
opcratronallsed in time. But nor does practice
seem to help automatise fluid production if you
ckrn't a)rcady knorv it. The altematrve -
mcmor ising torntulatc chunks - rvell that's flne ibr
tl 'rc nrihl exprcssions, u4rich are formulaic almost
by dcfinition - you leam it by heart - but thcrc are
JLrst too nrany chunks - my little sister, your eldcr
brothcr. his two cousins etc. (I remember some of

the formulae by rnaking them sound like
something in English or Spanish. So 'ker te pehea
koe?' (How are you'l) starts off like 'Que te
parece?' and the answer - 'kei te pai' sounds like
Katie Pie.)

I wonder if a lexical approach would work here. I
am curious because of the description Murray
gave me of /ls Maori teacher: "We just do masses
ofwords - around a theme, for example, lamily, or
food etc. We have to leam these before the next
lesson. Then rve come back and havc a
conversation - about t'amily, food etc, and we use
the rvords. Thc teacher feeds in the grammar that
we need to stick the rvords together". Murray
thinks the technique works and wonders rvhat I - a
language teacher - think of it. Pure Michael Lewis
is all I can say. I certainly feel that all thrs
possesslve pronoun business is a rvaste of time - rf
we were ever to use Maori in real life contexts, the
context itself would clarify the rcfcrence. What I
rvould prefer would be a canter through thc
grammar, but with masses ol vocab to get going
rvith. Community Language Learning, I am
convinced, would get us there quicker.

l,esson 9
Our last lesson! It's not the cnd of the course (one
more lesson aftcr this) but P. and I are going back
to Spain. (Nora is amaze d: "What, you both live
in Spain, rvhat a coit.rcidence ! " ). I am gcnulnely
sorry that it is over. I I'eel rcal rvarmth to the
group, and attribute it mainly to Juliet, her charm,
u,amrth, enthusiasm, and principally her pnde ir,
thc language and r',,hat it stands for. It hasn't
really mattered that she is totally unformcd as a
teacher - if anything, it has endeared us to her
more than if she u'ere a technical whrzz. And it's
not really thc language we have bccn leaming, but
something about a people, and also something
about ourselves, as pakeha in a country that is
arvkwardly coming to terms with rts ethnrclty. All
the more reason rvhy I regret having to miss thc
class excursion to the marae - I' l l never be able to
perform my mihr rn real operating conditions! But
I did use some Maori outside of class: I went to
visrt Ben in his shop to buy a bone pendant for my
brother. "Kei te pehea koe?" I asked, self'-
consciously. "Kei te pai!" Ihat rvas the long and
the short of it, but it rvas something. And u'orth
all that slog tkough the pronoun system S

l i ! t  l n l . t t t t / t t o t ?  l  l l r t t r c . l ' t t r l t t l  i , J  l ) , l L t ( t ! t i t ) t  i t n t l  l ) r \ . , , 1 t )  u i r l



COGNITM vs. COMMUNICATIYE: ll/hat a shift offocus cun do.
Igor Manko, of International House Kharkiv (Ukraine) takes a look at some
common problems occurring in monolingual classes and suggests some practical
exercises to avoid LI interference.

A nyone who has taught a monolingual class will have experienced it: you spend hours and hours

A introducing and practising apparently simple structures and lexical items, and as soon as you set
l- Ithe students loose on some freer, more communicative information exchange, they seem to forget
it all. Examples of the sort of thing that they can come up with range from the more or less universal 'It

very likes me' (for 'I like it very much') and 'From where you (are)?', to the more uniquely Russian
'Include light!' (for'Tum the light on'). In all these cases Ll is accountable for the error.

When the communicative goal is uppermost in the mind leamers tend to go for the nearest ready-to-use
meaning-pattem' for communication that their minds offer - the L1 one, of course - and trace it word for
word, It does sound like English to the leamer, and the meaning ought to be genuinely conveyed. But on
the other, receiving end of the communication seesaw, Ll mental models can interfere in a much more
subtle, not to say devastating, way. A remark like 'It 's not that' could be interpreted in any one ofa dozen
ways by a Russian speaker, each further from the intended meaning of 'l mean something different' than
the 1ast.

he theory says that to communicate
successfully, the recipient selects a
meaning-pattern resembling the message

and appiies it to decode the meaning. The closer
the two models are, the better the recipient
understands the message. Thus to deal with the
problem we need to form authentic meaning-
pattems that work both ways: in language
production and language comprehension.
However, wrthin the communication exchange
frame. where the success of communication is
all that counts, authentic meaning-pattems are
only achieved by chance.

Books on teaching methodology suggest a
number of tools to deal with the problem - from
the old and respectable (not to say old-
fashioned) translation exercises, to the more
sophisticated Silent Way sentence-based
activities. What I have to offer is a selection of
leamer-centred, cognitive activities wrthrn
dialogue and story formats where thc
information exchange is not so much a focus as a
means of re-creating an authentic piece of
language. This helps leamers internalise
genuine languagc models and form authentic
English meaning-pattems to prevent L1-tracings.
Because more is required from students to
complete these activities, the material is graded
substantially lower than the level of the learners.
Moreover .  un l ike.  say.  communicbtron games.
which are normally more closely associated with

a certain level, activities of this kind can be used
at a wider range of levels and can be easily
adapted to a level or prece of targct language by
choosing a more appropriate piecc of material to
work on.

This  is  not  to  say that  these act iv l t ies are unique.
A frequent reader of ELT resource books rvill
recall some of Paul Davis & Mario Rinvolucri's
Grammar Games and Dictations, Alan Duff &
Alan Maley's actlvities from Literature, and
probably a lot more besrdes. What I had in mrnd
was to suggest a more systematrc shift from
communlcatlon to re-creotron, as a means to
achieve language authenticit) and fight Ll
tracings within the communicative approach
framework.

The activities suggested here are all in either
story-telllng or dialogue formats. They can be
done using either rwitten or taped texts. Fuller
plans wrth sample materials will all be available
on the IH Aflliates rvebsrte. so I will l imit
myself here to describing some easy-to-follow
stagcs which can be adaptcd according to your
own material and your students'needs.

I Edwaftl Snpir (in Language and The Grummuian and his
Languoge) uscs the tern tneatting pattern to describe ho\t in
dilferent languages a given ided \+ill bc conre)ed thtaugh
dLllerent language strucuoes (cf notherinJo\r, belle-nerc.
Schweigernnrter) and hov inconparabb' the human experiencc
a.cuntulit.d in dtllerc,tt Ianguagcs is stru(trrcd
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STORY FOR\{AT

Narration is certainly one of the most frequent
types of speaking activity in the learner-centred
classroom. It is very motivating and provides
plenty of opportunity for practice. Unfortunately
rt rs precisely the motivatlon and involvement
that distract the studcnts from controlling therr
speech and result in Ll meaning-pattems. Ifyou
have ever taught Past Perf'ect or Future rn the
Past to studcnts rvhosc L1 doesn't provide them
rvith a simrlar model. you'll know what I mean.
The story fbrmat acttvtties offered here involve
students in a nteaninqful and anaiytical exchange
rvhich rs at the same timc absorbrng and
motrvating, and has the advantage of a built-in
control :nechanism.

From Clues to Stor l  ( l )

L Choose a lairly short story appropriate to the
course/level of class yotr are teaching and
put all thc verb phrases from the story onto
the board in thc order and form they appcar
rn the oli{rnal tcxt. Ask the students in
palrs/groups to tnvent a story using these,
then gcl them to sharc their stories rvith thc
orJrcr Parrs/groups.

2. Rub the verb phrases ofT the board and u'rrte
r l )  : r  l l  the k.y toplc
rvordslsubjects/objects/timc rcferences ctc.
rn the order they appear in the original text.
C;et the studcnts to alter their stories using
both lists. (You might want to change thc
ordcr of the second list to ntakc the task
tnore challengrng for more advanced
sludents, or considcr leaving the list of verb
phrases on one side of thc board to help out
lorver levels). Ilave the students compare
thcir storics rvith the other pairs/groups.

3. Grve out the orisinal story or play the tape to
col:rtpare.

4. Follorv-up: Get thc students to retell the
original story, u,ith one student talking and
their partner follorving the text and
proviclint any nccessary help/correction.

Nolcs;
Staee 1 provides students with thc set of vcrb
phrases tn cn in the natural order, thus setting up
thc sequcnce of events that are stil l to be
guessed,'invenlcd. As they have to follorv the
grvcn order ot events, they are kept on traok
elen lti lc rnventing most of the story for
Inentsct \ .  es.

Stage 2 brings the students closer to the origrnal
story. While rearranging/altenng their stories
they have to stick to the onginal order of verb
plrrases thus memorising tite 'scenano'.

Stage 3 and the fol)orv-up help eliminate
possible grammar/vocabulary enors and better
fix the scenario and thc models/meaning-
patterns.

From Clucs to Story (2)

i .  For  th is  act iv i ty  you ' l l  need to choose a
number of different stories. Give each pair
or group of students clues to one story on
cards (these could be in thc lbrm of words,
pictures or sentences) and ask them to
produce a story of their own (in this instance
deciding on thc order. details etc. for
themselves). The various stories are then
shared with partners from other pairs/groups.

2. Givc out the original stories for the students
to compare with the oncs they havc made up.
While readrng, get thcm to reorder their clue
prompts.

3. Onc student from a pair/group (A) nrigrates
to another partner and tries to guess thetr
story from the clues norv aranged according
to the stories given by thc teacher. B is to
listen and nudge A in the nght direction
through conection.

4. As and Bs swap roles and repeat stage 3.

Notes:
Giving students the original stories aftcr their
own storles are creatcd and shared is a vcry
impofiant part of the activity. otherwise the L1
tracings won't be corected. The clues you give
should be obvious enough for the studcnts to be
abic to create a story almost exactly the samc as
the original that they get in stage 2.

Storvrvise

In this activity a short story ts taped backrvards,
r.e. the last sentence first, the penultimate
sccond, etc. 1'hc original first sentcnce comes
last. Students listen and without taking notcs 1ry
to reconstruct rt in the naturaJ order (another
listening may be necessary rvith lower groups).
Then the reconstructed varrant is shared with
other pairs/groups. Ftnally thc original story is
playcd the rrght rvay round.

Note: If studcnts omit sentences rvhich they can
not place in the story while rcconstructing it may

l i ) .  l l i l r ] t 1 l l t . t l u i  l l t r t . : t  . i o t t t  l t l  t . l  ! 1 , ! u t r t t i t r  r t n r l  / ) , , 1 . 1 i ) l n 1 t . t l l



be usefui to wrlte an omitted sentence on the
board and ask students to place it in the story
where it seems appropriate.

Follow-up: After the original story is played,
students are asked to rvrite it down as close to
the text as they can, then these are checked.
Altematively, students can be given original
stories with gaps to fil l.

DIALOGUE FORMAT

Within the dialogue/conversation format,
recognising the speaker's intention is no lcss
important than getting the rvording right. Split
Diaiogue and Dialogue Card Game deal wlth the
former, puttrng students to very creative rvork of
follorving a speaker's mrnd. Dialogue dictatton
concentrates on the rssue of rvording.

Spl i t  Dia logue

1. Give two groups of students alternative sides
of a dialogue contalning target language (an
effort to put lt on tape wrll pay off as rt will
allorv thc studcnts to hear the pronunoratron/
intonatjon, but a written or printed handout
may do as rvelJ). Ask them to reconstruct
the other side.

2. Parr up sludents iiom different groups and
instruct them to act out the part which they
rcconsl rurc led i r .e .  StuJcnt  A r r r l l  bc g i ren
one srde on tape and asked to rcconstruct and
act out the other). Allow further
improvements of the dialogue at this stage as
they hear the othcr sidc, but instruct the
s ludenls  lhr l  t l rey crn only  use the
reconsffucted parts.

3. Play the entire dialogue. Asscss studcnts'
dialogues in terms of appropriateness of
languagc uscd.

4. Get studcnts to act out the original dialogue,
sidcs A and B in tum.

Note: Once both sides of the dralogue have been
given somc thought and the intentions of the
speakers are clear, stage 4 is very important for
intemalisrng the language associated wlth the
intentions. Stress and intonation can be focussed
on here.

Foilorv-up:
With a lower-level class, give a handout rvith the
dialogue rvith gaps to frll in.

Dialogue Card Game

Preparation: Choose a longrsh dialogue that
contains target language/grammar structures and
put each remark on a separate card. Divide the
cards into sets A and B accordrng to ti.re trlo
srdes ofthe diaiogue. Prepare handouts A and B.
each with one side of the cntire dialogue rn the
correct order.

i. Divide students into As and Bs and give out
sets A and B respectivciy. I'ositron the
students so that As and Bs facc each other
but can not sce each othcr's cards. Estabiish
Who is to start the conversation off. ' lhey

then have to chose an appropriatc card to
stafi/continue the exchange. each time
readrng the selccted card to the partner and
p u t l r n g  r t  r n  f r o n t  o f  t h c m .  t h u s  b u r l d i n g  t h c i r
srde of the conversation. Teil the studcnts
that thcy arc allowed to rearrange the cards
rf they are stuck, but that they cannot read
each other's cards and have to go through thc
conversatjon oraliy to decrde horv to
proceed.

2. If you see that the students are persrstently
conlus ing the order  of  carc ls .  you can help
them by playing parts oi'thc clialoguc.

l. Alier the dialogue is complcted, play the
tape and help thc studcnts make correctro:.rs.

4. Collect the cards and grve handouts A and B
to students A and B rcspectrvely. Get them
to act the dialogue out - As can read their
part whcrcas lls havc to rvork liom memory.

5. Studcnts A thcn put their handout lacc dorvn
rnd Bs crn rerd t l rcr r .  a .  lhey reper t  lhc
r i ^ r .  . . , , ,  r . . .  . , ,  f . .  , r . . ,  ,  r u t . s t u d e n t s  n e c du ' u ' u l - u r .  , '  l , r u  , L t ,  L , , d r  l (

morc rvork on thrs, have As and Bs srvap
handouts and repeat stagcs 4 and 5.

6. lrinally, As and Bs shouJd repeat thc
oonversation wrthout any reterencc to thc
handouts.

Dialogue dictation

1. I' lay a dialogue u'ithout pausmg and ask onc
group of studcnls to Jot down onc srde of the
dialogue and the second group the other.

2. Have them con.Ipare notes rvithin their
groups and share the informatron.

3. t'air up students fiom dillerent groups and
have them act out the entire diaiogue from
their notes (allowing improvenents as they
hear the other side).
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4. Regroup as at the start and play the dralogue
for a second time. Allow further
correct ions/  addi t lons to the i r  notes.

5. Repeat stage 2.
6. Have students repeat stage 3 with different

partners. Repeat stages 4, 5, 6 until the
dralogue whrch the students are producing
sounds authentic.

7. Tell the students to swap parts in the pairs
and help each other act out the other side of
the dialogue.

Note: In spitc of the fact that this activity
involves the least preparation, it is very
motivating (rf you don't forget to have students
choose new partners each time they do the
pairwork) and productive. Throughout students
are assessing the language in terms of its
communicative appropriateness, and the models
eventually become firmly fixed.

Follow-up:

l. Write on the board substitutions for a
number ofwords. Get the students to repeat
the dlalogue changing these words wherever
they feel it appropriate/possible.

2. After a round of this, add more words from
the dialogue to the list on the board and ask
students to repeat the previous stage with
new partners. Repeat this step until the
dialogue has changed substantially.

3. Rub everything off the board and ask the
students to act out the original dialogue -
this time without notes.

4. Now either have students swap pans or patr
them up so that As work with As, and Bs
with Bs. to act out the dialogue one more
time.

Some summing-up considerations:

More olten than not the leamer is not aware that the language that he/she is producing ts traced from the
Ll mental background. Errors of this type are formed at the pre-verbal stage of speech production which
rs rvhy they are hardcr to exorcise. The approach shown in this article is not an immediate remedy. but
Just another means ofdealing wrth the problem.

Obviously the problem of Ll -tracings is not confined to the sort of Russian-speaking monolingual
classroom I had in mind when devising these activities. It probably exists in a less explicit form in
multil ingual groups as well. It would be interesting to deal wrth it intemationally.

The activities offered in this article aren't meant to represent complete lesson plans. It's very much up to
the teacher to work them into the lessons when they see fit. I would suggest that they be used within the
communicative lesson frame whenever there is a need.

The activities represent a variety of forms and ways within a cognitive approach frame and are meant to
show how easily various materials can be transformed to serve the purpose. Ideally they should trigger
teachers'own invention, as only the teacher knows their students' precise needs G
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WARM BEER AND THE OKEY-COKEY
In this look at some of the issues involved in teaching culture with language,
David Albery, teacher and trainer in IH London, explores some of the
problems and oJfers qn alternetive solution.

It is widely accepted that traditions, customs, ways of life and culturally specific views of the

world are all reflected in the language of a particular society. It could be argued then, that to

understand the true meaning of a language and to use it fully, you also have to understand the

culture and tl.re rvorld view that it expresses and reflects.

jnce the 1930s, when Edward Sapir and
Bcnjamin Whorf put forward their
hypothesis that the language of a society

determines how the users of that language
perceive the world (that language, in effect, shapes
one's rvorld view by providing the categories you

need to establish a world view), there has been
much written about the relationship between
language and culture and the implications of this
for language teaching. European education policy

states that cultural awareness and understanding
should be part of foreign language teaching and
that the world view that members of a culture
share needs to be made explicit to learners of the
language (Byrarn 1994, Barro et al 1993) and
Valdes (1986) among many others, believcs that
"... it is virtually impossible to teach a language
rvithout teaching cultural content".

It is perhaps this general acceptance (unconscious
or otherwise) of the rntegral part that culture has
to play in the leaming and teaching of a language
that leads so many EFL course books and teachers
of the English language to employ materials,
situations and topics that are culturally based in
their British/North American/Australian origin
and include cultural information along u-rth the
l rngurge lhey in lend 1o focus on.

There are, of course. problems with this inclusion
of culturally spccific information in ELT. The
first is the popular charge of 'l inguistic

imperialism'. English is now used by millions of
people outside its original geographical
boundaries to convey ideas, traditions, customs
and rvays of life which are very different from
English-speaking cultures (Alptekrn and Alptekin
1984). In this case, it rvould seem more
appropriate to teach English with a vlcw to
f'ulfilling the student's own needs rather than tn
"relation to situations and that are imposed by

motivations and idcologies not his own" (tsrumfit
I 980 in Alptekin and Alptekin 1 984).

Quite apart from this objectton, the problem faced
by teachers and course book writers is what
cultural information they might include when
teaching the language. Is relerence to the State
Opcning of Parliament more or less useful than
references to warm beer and cricket pitches on
summer evcnings? This is possibly irelevant to

students studying, Jiving and workrng abroad but
questions similar to these might wcll be relevant
to the large groups of students rvho makc
prolonged visits to an Enghsh-speaking country to
Ieam the ianguage. If cultural references are to be
'taught' as an integral part of the language, thcn rve
need to be clear about what we mcan by'cultr.rre'
and, more particularly, what cultural information
rve might useiully rnclude in the tcaching ol the
Janguage.

l]re first reason for the difficulty in defining
culture and deciding *.hat to rnclude in course
books and the classroom rs that the conccpt of
culture is one whrch everybody in a nation
believes they understand although many people
have not particularly thought about it. let alone
cxamined the conccpt closely. Members of a
culture undcrstand it intuitrvely but this is not
necessarily what rs required if the concept is to bc
exphcitly addressed rn tcaching. When
encouraged to define culture, people may mention
the arts, more specifically, the'high'arts and they
may include litcralurc in this. In the case of
Brrtain, they might also talk of the faditions of a
nation with particular reference to the ceremonial.
Others will taik of custom and might mention
Clristmas, weddings or buying everybody a drink
on your birthday. Stili others will rnclude the rdea
of personal space, not staring at people on the tube
and not complarnrng. Somc people mrght speak of
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the Civil Servrce, the Education System, the
Legal System, The Palace and other national
institutions they see as somehow representative of
the nation as a rvhole.

The list is endless and largely stereotypical, the
stereotype chosen depending on the age, sex, race
and class of the person asked. It is important to
realise that the definitron can be vast and is by no
means constant and thrs is especially true of a
multi-racial, multi-religious, class-bound nation
such as Britain. Teachers and course books need
to select from all of the above when including
cultural infomration in their teaching and
materials and this selection might be based upon
thc i r  or r  n  perceptron of  the cul ture.  therr
preferences rvrthrn the culture or, for ease of
choice, on the more stereotypical or institutional
aspe cts. While this might be useful in terms of the
language that students come across in texts used in
class (the English pub. humour, Buckingham
Palace, Politics - the okey cokey even) and uscful
in terms of the language the teacher chooses to
introduce (buyrng a ticket for the theatre/football
match. visitlng a gallery and so on) and the topics

Pretty stlcky wicket,
wouldn'a you say?

Coodness! f iandleson's
8ot nothlng on thls chap

- did you see the spin
on that? l t ,  be open
5eason now, you mark my

wotds, naven,t seen
anyone bowl a maiden

the teacher chooses to include (women's issues,
the environment and so on) it might not be useful
in terms of the language the students come across
in their experiences in the English-speaktng
environment given that neither the course book
nor the teacher can choose or even necessarily
predict the'culture'the students may be exposed
to,

This is where another definition of culture comes
into play; 'the rvays ofpeople' (Lado 1957). 'fhis

definition aliows for all the areas mentioned
previously but also encompasses the everyday,
social situations that students find themselves in;
the behaviour of people, These are culturai
situations that the course book and/or the teacher
cannot fully prcdict but which are all important to
the students in their understanding and leaming of
the language. Brooks (in Valdes 1986) suggests a
long list of topics that might usefully be included
wben studying culture from this more 'personal'

perspectivel. Hughes (in Valdes 1986) contrasts
questrons such as 'How do you tell right from
wrong?' with 'What laws must you obcy'/ Who
makes them?' and says that the fbrmer will lead to
a more real understanding of the culture and its
values than rvill the latter. The problem with both,
however, is that although thcy might get away
from the institutional or the teacher's personal
perceptions, they stil l 1ry to predict what the
students need to know about the culture and do not
necessarily allorv for the cultural sltuations, the
cxpenences, that the students have rn the English-
speaking environment.

So, if we are to include 'the behavrour of people'
in the cultural information available to students
rvhen studying the language and, further, if we are
to include this in such a way that rt is studentied
and drarvs on their expcriences of the culture,
rvhat is to be done? An approach that has b€en put
forward (most recently, as far as I knorv, by Celia
Roberts et al of Thames Valley University) is the
idea of incorporating ethnographic studles tnto
language leaming.

One of the key features of thrs approach is that
students need to be made aware that they are
themselves culturally bound and become aware of'
their own values (perhaps here Brooks and

I Brooks' l ist of'hors cl 'oeutt.es in the language
classroom' includc a vast arral, ofitcms for
consirleration, from greetings and farewells to
cosmetics, from home to odrljobs and earning power

over l ike that since
that t lme at fords,

l{hlch remlnds me, wil t
you bejolning us in the
box next week or are you

ofi  to nentey? noping
to Invite a couple of

debs that I  ran into at
the last nreel. Annray,

oft to the t€ntl  my
round otd boy -

C and T, or *ould
you ratnet

sample some
of thls Old
Speckled

nen?

m
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Hughes' ideas, mentioned earlier, might be useful)
so that they begin to see the culture in which they
find themselves on its own terms and do not
necessarily transfer their own cultural knowledge
or their preconceptrons of the English-speaking
culture. Once this is established. the students are
encouraged to become 'researchers' of the culture,
the social interactions they experience, including
the behaviour of people in those situations and the
language used. To this end, the students mrght be
asked to choose which srtuation/interactions they
wish to research (breakfast with the host family,
an evening rn the pub, travelling on the tube) and
then rvould be cncouraged to produce a task whrch
would help them focus on the situations/
interactions they experience (I use the word
'experience' here because I believe that the need to
carry out such research might actually encourage
students to engage more with the situatron/
interaction rather than simply observe it). The
task mrght include rvho speaks to whom, when,
how often, who intenupts whom, how and so on.
It might also include commenting on the body
language used, the intonation, the volume and so
on. And, of course, it would include how all thrs
cultural information is expressed and reflected in
the language used.

When the research has been completed, the
students might share the information and the
Ianguage they have obtained with other members
of the group and with the teacher. The language
used in those situations/interactions could then be
focused on in class either by the students
themselves, the teacher or, more probably, a
combination of the two. The studcnts mrght then
take the language they have leamed and their new
understanding of how this language expresses and
reflects the culh-rre they have experienced and go
back into that situation and engage with it morc
fu l ly  than rhey might  have otherwise.

Whether the approach outlined above is practical
in terms of teaching and whether rt is an approach
that would appeal widcly to studcnts on shorl
Enghsh-language courses remains to be seen. To
ny knowledge, it has only been tried at
International House London in a very limited
capacity (albeit with a favourable response from
the teacher and studcnts involved). Howevcr, I do
feei it rs a viable altemative or a worthwhile
addition to courses and matenals that may present
only a limitcd view of cuiture (however
interesting) - a view, at that, whlch is pre-selected
or at least interpreted /or the students rather than

b-l' them S

BIBLIOGRAPHY
Alptekin C. and Alptekin M. (1984) "The Questron of Culture rn EFL Teaching in non-English
Speakrng Countries" rn ELTJ Vol. 38 No. I Jan 1984 pp 14-26
Barro A,, Byram M, , Grimm H, , Moegan C. and Roberts C. "Cultural Studres for Advanced
Language I-earners" in Language and Culture ed. by Graddol D. Thompson L. and Byram M. (1993)
Clevedon: BAAL and Multil ingual Matters.
Brooks N. "Culture in the Classroom" in Culture Bound: Bridging the Cultural Gap in Language
Teaching ed. by Valdes J. (1986) Cambridge Universify Prcss
Byram M. "Residence abroad - fieldwork in pre-service teacher development" in Triangle l2 (1994)
Paris: Didier-Erudition
Fishman J. A. (1960) "A Systemization of the Whorfian Hypothesis" in Communication and Culture ed.
by Smith A. G. (1966) Holt, Rinehart and Winston Inc.
Hughes G. IL "An Argument for culture analysis in the second languagc ciassroom" in Culture Bound:
Bridging the Culture Gap in Language Teaching ed. by Valdes J. (1986) Cambridge Unversity Press
Kramsch C. (1993) Context and Culture in Language Teaching Oxford lJniversity Press
Lado R. (1957) Linsuistics Across Cultures University ofMrchigan Press
Valdes J. (ed) (1986) Culture Bound: Bridging the Cultural Gap in Language Teaching Cambridge
University Press

Reference has also been made to a lecture on culture and ethnographic study given by Celia Roberts of
Thames Valley University at The Institute of Education, Universily ofLondon, 1995 and to documents
produced hy Roberts C. et al concerning ethnographic studies and Ianguage learning (TVU).

1 4 'lhe 
lttcrnoti<nnl llout Journal ol lilucatiou ruul [)cycktlrnerrt



BEN WARREN INTERNATIONAL HOUSE
TRUST PRIZE
SHORT LIST 1998
'I'he 

Ben Warren International House Trust Prize was established in memory of Ben Warren, founder of
the Intemational House group ofschools in Catalunya, who died in tragic circumstances in 1991. This
prtze of f2,000, rvhich was first awarded in 1997, is given for outstanding work in the field of language
teacher education.

The panel ofjudgcs is made up of:
Jereny Hanner, best selling ELT author
Jon ath an Dy kes, Barceln na

There are five publications on thc short list:

VERY YOUNG LEARNERS

AC'TION RESEARCH FOR I,AIiGUAGE
EACHERS

Tony D4Lf, Central Departntent
Elaine Smith, Central Department

Vanessa Reil ly & Sheila Ward. Ot.lP

Pdrt otlrc Resource Books for Teachers -relies, 1/rrs book contains advice and idcas for
tL'aching children aged 3 to 6teurs. As y'ell as hcluding manv ideas for teaching

specific funguage points and topics, there is alsct advice on
chi.ld development and lesson planning.

Michael J. Wallace. CtiP

A pru<'tical guide for teachers u'ishing to det'e/op their professional erpefiise by iwestigating
thetl o\tl tedcling in a srstemdtic en.l organised way. This book helps teachers design and

intplatncnt research projects derived fro t thelr normal practice which should ensura
that results are o{dirc(:t rcleNance to them.

This book develops the theoreticol position set out in the author's highly acclainecl
The Lexical Approach

and adds net+, insights and comprehensiye suggestions to enable teachers to take the approach
di"ectb, into the clossroom.

AI]OUT LANGUACE

Scatl addrcsses the.luestion 'Iyhat is it that a teachcr needs lo know about English in order to teach it
el/ectitel;" arul develops teachers' awarenass o;f the language through a tide range of ktsks which involve then

itt analysing English to discover its underlfing system. llith full key antl commentary',
this book can be used on treini g courses or for self-sntdy.

TASKS F'OR TEACHER EDUCATION Rosie Tanner & Catherine Green,
-.{ REFLECTI\E APPROACH Addison Wesley Longman

For pre sen'ice ond in sen'ice teachers o./ English as a foreign or second languoge *-orking
vlth d trainer. Thts book aims to develop trainees' awareness dboul leuching
and about themselves as tedchers, and to help thenfn.l the ov,n nqtural orul

mosr effcctttc tcoching stylc.
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GR,AMMAR, IN A TASK.0ASEO FNAMEWONK
S ec ond I angu age ac qui s itio n
predicted learning of specific
to learn what we teach them,
grammar at all? Philip Kerr,
takes a look al grammar in a

researchers tell us that it is unrealistic to expect
items of grammar to occur. If students aren't going
does this mean that we shouldn't be teaching
Director of Studies in International House London,
task-based model of language teaching..

Many teachers conceive of their teaching as a

variety of quite distinct lesson types, or types of

lesson segments. Typically, these include the
grammar or vocabulary lesson, and'skills' lessons
- reading, wnting, speaking and listening. These

lesson tlpes may be integrated: indeed, a standard
DTEFLA lesson would include more than one

segment, held together by a unilying toptc.

Syllabuses (both in schools and coursebooks) and

teachers' course timetables reflect this

conceptualisation of language teaching.

According to this model, grammar is taught in

grammar lessons and skills are taught in a 'skills'

lesson. However, second language acquisltlon

research suggests that much of the gmmmar that ls

taught in a grammar lesson is not leamt, and that it

is during a 'skills' lesson that students, in

struggling to express or decode meanings, will
push their interlanguage (i.e. their grammar)

forward. This insight led some teachers to

abandon all up-front grammar teaching and to

concentrate exclusively on a more holistic,

integrated skills approach. More recently,

however, the pendulum has swung back with the

aclmowledgement that a focus on language

systems - grammar, lexis and phonology - will

benefit the leamer. *'ill increase thc potential for

leaming, even though it may be unrealistic to

assume that leamrng of particular discrete ttems

will occur.

In a task-based framework, such as that put

forward by Jane Willis, a communicative task (i e .

involving a language skill) is at the centre of the

lcsson, but language focus activities (also known

as consciousness-raising activities) follow on lrom

this. In the illustrations of such activities that

follow, the intention has been to ensure that there

is an opportunity for the three leaming processes

that Mrchael Lewis suggested were indispensable

for ianguage leaming to take Place:

l .  observatron o l  language.  both in  context  and

in isolation

2. hlpothesising about the language, and its rules

and pattems
3. experimentation with the language.

The approach may be crudely likencd to shotgun
teaching. Even ifnone of the shot actually hits lts
target, at least the leamer is more arvare of what

she is up against.

'I'he illustratron on the following pages is from

Unit 1 of Listening Intennediale by Dunn and

Gruber (OUP, 1987). In this lesson, students work

in pairs or small groups and try to match a list of

countries to geographical outlines from this list

They then listen to some native speakers
performing the same task. The publtshed material

stops there. The language focus activities here arc

all based on the tapescript of this cxerclse.

Teachers can decide how many or how few of

these exercises they want to use, and the ordcr in

whrch they are done rs of little importance

Although these activities are presented here as
photocopiable matcrials, many could be managed
very simply using the board or by giving

instructions verbally and asking students to

underline parts of the tapcscript. As teachers

become more famtliar wrth this approach and

more skilled at analysing the language of texts

such as these, many of thc activities can be made

up on the spot or at least rvith very little plannlng.

Some of the activities focus on areas of grammar
(such as future verb fbrms) that are standard fare

in coursebooks; others are areas of vocabulary
(such as adjectrval opposites) which are also

lamiLarl still others are concemed *'ith language
points which occupy that fuzzy teritory between
grammar and vocabulary. Teachers can decide for

themselves which languagc areas are most
appropriate for particular leamers on particular

courses, but for languagc focus activities such as

these to have maximum etfect, it is important that

leamers are exposed to as wide a range of

language systems as possible.
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Here  are  ten  count r ies .  Can you ident i f y  them? Choose f rom the  l i s t  be low.  When
you have f inished, l isten to Steve and Liz playing the game. What are Steve's
answers?

Argent ina
t ran
N iger ia

Den ma rk
l raq
Norway

Eng land
Japan
Portugal

France
Korea
Spa in

I n d i a
New Zea land
S wed en

n l

@t"
I N( Hr"J
L$Vsd.

1 > t

\,'r'/

a
( Y
t )
V

Tapescript
Woman Right, we ve got ihis litlle gam€ lhat we'd llke you lo
play.  Em. . .  t  s  guessing counl  es f rom the out l ines
Man Oh lhal  s go ng lo be hard

5 Woman Yes, yes il m ght be. I mean, we've helped you out by
g v ing you a choice .  .
Man Oh yes see.
Woman So that makes it a bll easier.
Man Oh we I, that s not quile so bad lhen I thlnk l ll play

t0 Woman You l  have a,  you l l  have a go wi l  you?
Man l l l  have a go.
Woman Right  What do you th nk of  nunrber one,

l5 Man Righl, nLrmber one Well, lhat's .. lhat's a good one to
slart with because I know lhat one, I th . . At leasl I think I do I
think thal s Denmark, because there's lots of islands a I over
t h e p a c e  l t h  n k  I
recogn se that as Oenmark

l0 Woman So you re going to go for Denmark?
Man Yes,  go tor  Denmad( on number one
Woman Righl  OK.
Man Now nlmber two, that  s oh.  .  Thal  s qui le an odd one.
r ls  lorg a1d lh i , r  * i lh  Lh e rs la ' lds ot l

25 Woman [,lmm
Man .  . .  the ef t  hand s lde,  so lhal  musl  be the sea s lde,  and
perhaps ihe land side's lhe other side. So, think that s up ln
Scandinavia again So lm going to guess Norway for that  one

l0 Woman Righl, and what do you make of number three?
Man Erm
Woman Another funny shape
Man Thal  s a funny shape. Er . . .  Aoain I  lh ink that 's  a
comp etely difierenl pad of lhe wo.ld Don't knowwhlch ls land

35 and wh ch is sea on thal one. Let s have a look at th€ guesses
can have. I th nk l l guess Porlugal for nunberthree.

Woman Right Yes it could be couldn t it?
Man Could be. I m not very sure about that though Now
number four. lv4mmm ... That s an odd shape,
that s a square with a bit laken out on the bottom. ll looks like
it s all a .... all a land border rather than a coasl because
they?e a funny shape for coasts Nlmmm. no, l'm going to
have 1o guess again. Call that one Spain I think for number

Woman Numberfour, Spa n. Right.
Man Mmm.. .  n!mber l ive.  Wel, lhats anolhe.  d i fUcul t  one.
That'sjust a bit like the olher one only upside down Squaish.
nol  much sea Mmm.. .  What ar6 rny choices again? No, l ' l
guess Koroe for that one
Number five I think s Korea
Woman Number liv€, Korea OK.
Man Mmm..  I  hope lhey?e go ng lo get  easier ,  those.was.
quile dimcLrll.
Woman I  th ink they do get  easler  acluaLty ( laughs)
Man Good Ah yes wel i  they actual ly  do.  Number s ix,  that  . . .  I
think lhat s easy b6c€us€ thats Lik6 a kiangle upside down.
Lols of coestlne. so I'm qoing to guess Indla forthat one.
Woman Righl.
Man India for number six Now number seven's the besl one of
lhe lot .
Woman Thal shouldn'l pos6loo many probtems.
Man No. Shouldn'l pose too many problems there i think
number seven s England
Woman Wowl Wel l ,  wei lsee tyou?e r ightabout thal  one.

Repfoduced by p€rmisson of Oxlord Unrversily Press, irom Oxtofd
Supplenenlary Ski{s:Lislaning /.termediale by Vvane Ounn & Oiann
Grlber @ Oxlo.d ljn versly Press 1987
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1 ,  Look :

You'll have a go, will you? (1. | | )
let's have a look at the guesses I can
have. 11.35/36)

Complete the sentences below with one of
these words:

baby
laugh

Have a
t i red. !
People who smoke are
a _than
l ' l l  have  a

heart attack
word

i f  you're feel ing

more l ikely to have
peop le  who  don ' t .

w i th  h im  in  the

D E

5 8

chance
rest

morn ing .
D o  y o u  t h i n k  l h a v e  a
w in  n ing  ?
We al l  had a wnen we
went out last  n ig ht .
She's going to have a
the end of the summer.

2.  Who says ' r ight '  more of ten -  the man
or the woman? What does i t  mean?

of

Do you know any other words that can
used in the same way?

Look at how 'wel l '  is  used in l ines 49,
and  68 .  Does  'we l l '  mean  the  same
' r i g h t ' ?

3 .  Look :

Oh well, that's not quite so bad then. (1.9)
That's quite an odd one. (1.23/24)
Those were quite diff icult. (1.55/56)

'Ra the r ' o f t en  means  the  same as  ' qu i te ' .

ls i t  possible to use ' rather '  in the
examples above instead of 'qui te '?

1 8 '111., 
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continued...
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4 .  Look :

That's a good one to start with. (1. 1 5/7 6)
I  know that one. (1.16)
That's quite an odd one. 11.23/24)
That's another difficult one. 11.49/5O)
I'm going to guess lndia for that one.
(t.60/67 )
We'll see if you're right about that one.
(t.68/69)

Play the game again with a partner.  Stop
the game when you both feel  happy
s a y i n g ' o n e ' !

5.  Look:

(l think) that's Denmark (1.7 7)
l'm going to guess Norway for that one.
1.28/29)
(l think) I'll guess Portugal for number
three. (1.36/37)
I'll guess Korea for that one. (1.52)

The man uses present tense, 'WILL' ,  and
'GOING TO ' to  make  h i s  guesses .  Wha t
verb forms did you use when you played
the  game ?

6. Match the opposi tes:

bor ing
easy
even
soft

hard t l .4)
funny  (1 .33 )
di f f  icul t  {1.49)
odd  {1 .23 )

Now check the l ine references for
words on the r ight.  What are
opposi tes for these words as they
used in the text  ?

the
the
a re



7. ' lS '  or 'HAS' or something else?

It's guessing count es from the outlines.
t.2/s)
That's not quite so bad then. (1.9)
Let 's have a look at  the guesses lcan
have. 11.35/36)
Number seven's the best one of the lot.
(.63/64)

8. Look:

There's lots of islands all ovet the
place. (1. | 8)
Lols oI coastline (1.60)

Complete the f  o l lowing sentences:

I  need lots o{
my  spea  k rng .

to improve

Lots of
let ter)

.  (a t  the end of  a

He l ikes i t  wi th lots of
ano  temon .
I t 's a big,  airy room with lots of

There was lots of
meetrng about our
I t ' s  a  smoo th

at  the
pla ns for the future.
dr ink with lots of

9 .  Look :

Number seven's the best one of the lot.
il.63/64)

Wha t  does  ' o f  t he  l o t '  mean?  Check  you r
idea by looklng at  these examples.

. The most stylish of the lot is Alfa
Romeo's new Spider.

. I was sick of the lot of them.

. I'm sick to death of the lot of you.

. He was the worst of the lot - no
q u estio n.

lhr. '  IntcnLtt ionol I Iou.v.h*rutI oI l) lutut ir tn t tnt l  DttclopntnI 1 9

10. Look at these words:

square {1.43) squar i sh  (1 .51  )

Can you think of  other words that lose the
f inal  'e '  when a suf f  ix is added ?

Look at the l ines of  an old pop song:

You're so squarc-but, baby, ldon't care.

What 's the opposi te of  'square'  in this
sense? Which of  the fol lowing things do
you thin k are square?

tninspotters smoking dope
people over 30

11 .  Wh ich  o f  t he  fo l l ow ing  p repos i t i ons
can you f ind in the text  ?

inside -out back -  to -  f ront
upside -  down on -  and -  of f

lmagine someone in this room wearing
clothes that are inside-out,  back-to-front
and upside-down !

12 .  F ind  examp les  o f  ' THAT '  i n  t he  tex t .
For each example, decide i f  i t  is  possible
t o  r e p l a c e ' T H A T '  w i t h ' T H I S '  o r ' l T ' .

F ind  examp les  o f  ' l T '  i n  t he  tex t .  Fo r  each
example, decide i f  i t  is  possible to replace
' l T '  w i t h ' T H I S '  o r ' T H A T ' .

13. Which is correct ? l f  you're not sure,
check your answers.

.  We've helped out you /  you our.  (1.5/6)
o I think that's Denmark / Danmark.

( r . 1  7 )
. lt's long and thin / srrn with little

i s l and  s .  (1 .24 )
. What are my chooses / choices ?

( r . 5 1 / 5 2 )



why did the majority of timetables that Philip referred to still deal with verb
phrase grammar (modality, narrative tenses etc.)? Philip's talk left me wanting to lctow more
about tl.re rationale behind some of these timetables: four of them made no mention of the tcrm
LA (either as Language Analysis or Language Awareness). Why? How was language work being
dealt with? One had six sessions on vocabulary. W1lat did they deal with? Maybe these
timetables are tlie exceptions that prove that changes in pcdagogical constructs and training style
and process are taking place, albeit at a slower pace than UCLES rvas perhaps hoping for..

TRANSI1ENCE &
T R A N S A C T I O N

LANGUAGE ANALYSIS:
PRACTICES AND PROGRESS?
Diana England of IH Torres Vedras as/<s for further
clarif.cation about what trainers are reully up to

following Philip Kerr's talk based on his recent researcl.t.

A deliberate use ofthe plural and question mark, and a
deliberate reference to Louis Alexander's coursebook. Why
do so many CELTA timetables seem to be stuck in the same
old mould of dealing with LA atomistically, linearly and via a
transmission mode of leaming? Given the vast anount of time,
money and consultation that has gone into revamping the CTEFLA,

A PERSONAL RESPONSE FROM
MARTIN PARROTT

The onl1, conference I con remember where every
session I attended was really worlh the eJJbrt.

Three of llle sessions I attended were given by
academics; HenD, Il/iddowson, Dave Willis and
Guy Cook. None of tlrcm disappointed; I was
infonned, entertained and challenged. And at
times I was made angry. Angry? The three
acadetnics, it seemed to ne, nade questionable
(and disparaging) assumptions qbout what
happens in language classrooms, and in each case
the fundanental assL{nption was lhol teachers do,
or haye done, whot they (the academics) and their
colleagues ltave excrted teachers to do.

Ile are ernergirtg fron a period when applied
linguists have been telling us that learning takes
place through 'negotiating nteaning', and that the

ftrnction of a teacher is to sefle up authentic
language data ctnd to organise actit'ities in which
leorners interact. Their new message is tlut
authentic language data and interaclion are not
enouglt; llrat teachers need to help learners to

The International House
Teacher Training

Conference 1998 was a
tremendous success)

sttrqcti ng porticipa nts an d
speqkers from uound tlre

globe. Here are some of
the reactions to what

participsnts
heurd.

notice linguislic form and to guicle thenr in the v,a1,
thq) pay attention to this. Gur- Cot k ussunrcd thst
teachers Jbcus on lunguage only a.r a
transacliulol tool, and that we should e.\ploit
linguistic'play'.

The reality, of course, is thot sensitiye teachers
have alwal's nnderated theory' occording to the
rteeds, demands and interests of their learners.
ll/hilc the p,ululutn oJ tpplittl Iinguistic.s swing.s

.fi'orn side to side, tlrcy stay closer to the rniddle
(and rattonul!) ground, sometines guilti ly
atniding lhe ertrente.s ond excesses oJ fashionable
applietl linguistic orlhodoxy. So, while academics
vere ddNoLating a purely connnunicative
classroom, teachers aly,ttt-s attended to fonn - just
as still longer ago (but within n.,' o.,rn tesching
Irfetine) we exploitetl opportunities fo,
commaricotion when audiolingualism is sttpposed
to have ruletl. To my knowledge, teachers have
always exploited opportunities .for linguistic pla1,.

Wet nnde ne most ungry was Henry-
lliddowson's assumptiott that (native-speaking)
language teachers are ignorant about the systerns
o/ English 'as a foreign language' and dismissive

20 'lht 
ltttcrnotrutut! ll<rlse Journal .,1 I,:dlaliliou atLd I)ct'clr1p1n417



of theoretical linguistics. Native speakers can't
uoke themselves into non-native speakers, but, in
my experience, native speaking teachers are ayid
language learners and analysts and researchers of
tlrcir learners' Ianguages and linguistic strengths
and dfficulties in learning English. I strongly
contest the assumption that language teqchers are
eitlter less knowledgeable offoreign languages or
- in many cases - of theoretical linguistics tltan
many ofour colleagues in university departments.

The very fact lhat so many teachers gave up this
weekend to attend the conference testif.es to their
commitment lo continue to learn. Teachers, il
oppears, are happy to sit at the.feet of academics
and - rather too gullibly sometimes - to accepl
what lhey have lo say. Come on academics! Give
up some of your oh)n time, not just to speak ot
conferences hut to join our classes and see what
really happens. You could even try teachi g
English yourselves !

BUT THEY Att TOVED ETMER!
Mark lYilson, ol IH Sebastirin, wonders wltetlter the two exlremes in the authenticitr-/artif ce argument
are really so far apart, and if they might not be missing the point altogether.

TlToughout the conference there was much talk about authenticity and artificiality. At one point, torvards
the end of a panel discussion, there was an intervention {iom the floor (literally - it was a real bums-on-
carpet job for many of us) to thc effect that however unrealistic, artificial and otherwise passl it may now
seem, most teachers of a certain generation recall Eimer's phone call to his mum from Streanlirc
Departures ("We've done everything together!") as, dammit, something students enjoyed, remembered
and learned from.

Of the speakers I saw at the conference, I-lenry Widdorvson and Guy Cook spoke ofhow language that has
been concocted through artifice, or language which has no overt communicative purpose or transactional
value can be a great investment for leaming as long as it avoids dullness, encourages playfulness, insprres
engagement. On the other hand, Dave Willis, Jane Willis, Michael Swan and Paul Roberts all showed
difi 'erent rvays in rvhich 'real languagc' data can usefully and interestingly be used as a source of'stuff
fbr teachers and learners to work on.

But are thcrc really two camps here - the Arties versus the Auths? As the sediment siowly settles after the
mental shake-up the conference so refreshingly provided, it seems to me that 'authenticity' and
'artificiality' - both terms are magnets for inverted commas because no two commentators seem to mean
exactly the same thing by them - need not really be in opposition at all. If the tcrms are side-stepped
altogether, we nright consider instead the location on the following diagram of the language we use for
teaching purposes and the classroom practices with which we approach it:

ENGAGING

WORTHWIJILE
INVESTMENT
(not necessarily realrs/lc)

WORTHWHILE
REHEARSAL

(tending towards realiszr)

DULL

Wc simply need to stay above the'horizon', in areas A and B, applyrng a suitable balance of the engaging
ttnd plal,ful (invcstment) and lhe engaging aru| lifelike (rehearsal) - I borrow this 'investment-rehearsal'

tl ichotomy from Widdowson). The Communicative Approach may have rescued us from the Grammar'lranslation 
stronghold in area c, but its unfortunate legacy has been, as Guy cook pointed out, an

lntransigent 'authcntic is best' ethos in some quaders, landing us with worrisome frequency in area D.
And that's a country Elmer ain't never visited.

RESPONSE t  u  t rnues  ov in td l
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AJier one of the le.ss ir{ornntive talk...

e tand inq in the  ra in ,
why r em ark o n th e f a cL Nh af,
yaur  neiqhbour iewet?

(name rnd address supplierl)

TRANSIGENCE AND TRANSACTION
Roger Hunt, Director ofStudies Teacher Training IH London and Conference
Organiser, has his sa1,...

Thc Conference addressed the issue ofhow language is described, prescribed, and even invented
for purposes of teaching, teacher training and coursebook writing. Onc of thc central issues that
emerged was the use of authentic language as a starting point for syllabus design and consequent
teaching.

Hcnry Widdorvson's opening plenary and almost immediately attackcd the use of authentic
language in the classroom (and the Cobuild project in particular for advocating the use of
authentic language). Hc showcd an article from The Independent with the headline 'lt Takes
Bottle to Cross Channel'and words such as 'quaff' and 'wassail'in the text, and suggested that
thesc might be somewhat incomprehensible to lcamers of English and not vcry uselul should they
happen to leam thern. As teachers tend to be quite sensiblc in their selection oftext and choice of
vocabulary included in their lessons, I thought these rvere unrealislic, cxtreme examples. Some
members ofthe audience sighed audibly at this affront to their intelligencc.

Widdowson had a lot to say about
all sorts of things, including
pedagogic valency and ludic
language, but thc main point he
made that I  personal ly found of
parlicular intcrest, was that teachers need to have a specialist knowledge of their subject - for us,
the English language - if thcy are to have professional 'authori1t' (this might roughly translate as
respect in the eyes of their peers and students and, indced, self-respect). He irnplied that this
specialist knou'ledge is easier to acquire if rve can define language in simplc, clear terms rather
than altempting to grapple r.vith the intricacies of authentic languagc. Descartes said much the
same tl.ring - a subject is easicr to study (and acquire a specialist knowledge o1) if you break it
dorvn into its component parts. This also ties in with Chaos theory, paft ofrvhich, thc scicncc of
complexity, states "'fhe sciencc of complcxity... is the study of how complcx systcms, govemed
by simple ruics, produce order". In our case I would like to suggest that 'complexity' is the
language rve teacl't; tlie 'simple rules' rve give are, still, essentially the structuralist descriptions as
fomulated by l-eonard Bloomfield et al in the 1930's (at least for most courscbook writers and
teachers); and'order' is the professional authority, the spccralist knowledge, to r.vhich Widdowson
al ludes.
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My main problem with all of this is that, while I agree that any teacher should posses a specialist
knowledge of his or her subject, it seems to me that a lot of the rules or descriptions of language
are wrong, or at best incomplete. It would be a relatively simple thing to come up with some
slightly more accurate rules and descriptions if we look at real language uie ofthc type typifiea by
such projects as cobuild (leaving out the 'wassails' and 'quaffs' for obvious reasons). I
appreclate that most leamers use the language to communicate with other non-native speakers of

Widdorvson also suggested that linguistics has to meet the condition of releyance and that this
relevance is achieved by current linguistic descriptions, At least this is my understanding of what
he said. I agree that relevance is vital. I do not agree that current descriptions are as relevant as is
claimed. Following are some examples that I hope will support my view.

English but I expect they hear and read quite a
bit of the authentic, native speaker variety in
therr work, at the cinema etc. and would not
mind understandins it a bit bctter.

l .  Condit ionals
Classify the following examples of
conditional using the traditional '0', '1st',
'  2nd' , '  3rd'  categories :

o Has he anived yet?
I don't know, but if he has, we're in
trouble.

. Ifyou'll take a seat I'll call Sir Edward.
o What do you think you'd be doing if you

hadn't come on this course?
. Ifhe's arriving at six he'll have already

left.

2. Tenses
Consider traditional rules of tense forms and
their uses and how these relate (or not) to
the following:

r She'll have done that yesterday - she
a)ways does i r  on Sundays.

fthe funre perfect?)
. She'll be lying on the beach now.

(The future continuous? )
, Well, I was going tomorrow but...

(the past continuous?)
o The car won't start - said sitting in the

car. (the future simple?)

3 {  1 { : J r

3. Some and any
How do/don't these examples ft the 'rules'?.

o Aly bus goes there flom here.
o Do you want some cake?
o I can come any day next week.

In conclusion

My conclusion to this short article is simply
to restate what I have said already. Any rule
we give to students should be accurate; the
simplest way to ensure as high a degree of
accuracy as possible is to work from
examples of the language we speak and write
rather than starting with contrived examples
which may not even exist with any degree of
significant frequency in real language use
(you might like to listen out for examples of
the '3rd' conditional in real use - research
has it that this form virtually never happens).

Next year's conference is provisionally titled
Conf uence. The theme is the meeting
(confluence) oftheory and practice, notjust
linguistic theory this time but
methodological theory and practice as well.
Al occasion for academics and practitioners
to stand up and state their caseslG

NtrXT YFAR'S
O\ FEBRUARY

CO\FERE\CE \lILL
5TII. 6TH {\D 7TH.

TAKE PIACE N
I HOPE TO SEB

IH LONDON
YOU THERE.
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Dear Matthew,

I enjoycd the editorial in lssue 4, in which you asked "Can we
pinpoint somc intrinsic /lrrress that we all share?" and suggested
that the answer is no: "Our ability to react and adapt to
idiosyncrasy is our strength".

Twrns usually see the differences between themselves, and are
puzzled that others - teachers, friends and even sometimes
family - contuse them. Similarly, IH teachers are often arvare of
what makes them different from one another, and are puzzled
that outsiders may see not this, but their similarity.

I came lnto III as an outsider, and would argLre that - at least
historically - there has been an identihable /lrcss that
characterises teaching in the organisation: l ively classrooms
rvhere lessons have a definite shape and identif iable, discrete
linguistic arms, rvhere there is a high degree of learncr
intefaction, and rvhere leaming, typically, involvcs a high
degree of 'fun'. The origin of the 1,4ress l ies not only in thc
kind of training that teachers receive, but also in the lact that
selection used to be made from among those who obtained a
Grade B (earlier knorvn as a 2.1 or 2A) or higher. Thosc rvho
did well on courses were those who had engaging personalit ics
and clear classroom managem€nt, who were ablc to learn (or

rinlearn) quickly and rvere able to perforn (in however
superficially a leamer-centred rvay) within the vcry nanow
constraints and artificial environment afforded by teaching
practice, berng able to establish rapport abnormally fast and to
be unintimidated by the presence of observers. Now that lH
selection criteda are broader, it falls to Directors of Studies to
help many of their nerv teachers to develop the qualities rvhich
single out the high flyers on our courses.

If this /hes.i in teaching is less easy to recognise in 199U, it is
not because it is less distinctive but because it rs n'lore
widespread. The proliferatron ofCELTA courses (based on the
IH model) and the universal cunency of Hearlwriy (the book
n'hich so pcrfectly cnslrrines the values and practices of ./ lnr:-rs)
and it clones have extended lftnes.r outside IH, and in a sense the
rvorld is i 'ul l of non-lH schools which copy the lH model.

In your edilonal you refer to McDonalds ("the mother of all
multinationals") and suggest the "we take things a l itt le furtirer
and that we are happy to e the same yet different". I would
argue that the comparison with McDonalds is an apt one.

McDonalds has its close imitators (such as
Burger King), and thousands more distant
imitators - independently owned burger
restaurants and chains of restaumnts
throughout the world copy some but not ail
aspects of McDonalds, ranging from the
decor to the menu, from the standards of
hygiene to the style of service. In a sense this
is good: the example of McDonalds has led to
a universal raising of standards in the burger
sector of the fast food industry. But whereas
quality restaurants of many different kinds
have continued to exist and to develop, the
'III effect' has tended to reduce variety in
teaching style and method, and contributes to
a decrease in institutional sensitivity to local
circumstances and tradition.

IFI (and now CELTA) teacher training has
always proscribed a wide variety of practices
(e .g .  teacher  ta lk rng .  exp l r rn ing  me:n ing .
bil ingual teaching, reading aloud, silent
s tudy .  rn tc  l caming)  end i l .  con t rnu inU
emphasis on discrete language objectives sti l l
prec)udes the use of a variefy of materials that
in other circumstances are palpably eff 'ective.
Twenly five years ago, long bcforc I had
hcard of III, I uscd a courscbook cailed (l
think) Ile Engltsh lfe L/sc by ll.A. Close.
Each chapter contained a substantlal text, a
set of comprehension questions and a set of
e\ercises practising and extending language
points \vhich happened to arise ln the text.
Wc read thc texts aloud in the class, discussed
them and $,ent through the exercises; students
\\,rotc about thcm lbr homcrvork. At other
times, indepcndcntly of thc coursebooks. rve
also l istcned to tapes, students prepared
presentations and cliscussecl then. \ 'e read
poen.rs! did drills and rvorked trn
pronunciation. The lessons \vere untidy. I
talked a lot. and students tended to talk
directly to ne or to the whole class rather
than in groups and pairs. The lessons and the
style of teaching lvere distinctly un-IH. And
yet, I defy anyone to prove that learners leam
morc effectiYely in the lH rvay. The
intellectual content oi the materials vastly
outrveighed anything to be found in modcrn
glossy coursebooks, and the lessons had a
seriousness and a rhythm that would sti l l  suit
nany learners bettcr than the pacy. visually-
orientated rvorld of 1990s (and indeed 80s
and 70s) IH cloning. Would lcssons of this
type be acceptable in the IH/CEI-TAr'DEL'fA
shaightjackct'l NO.

Am I knocking l l{? Not really. IH has very
substantially contributed to the raising of
standards in F,LT around the globc. But let's
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not kid ourselves. At the same time as raising standards, we
have promulgated a panicular way of teaching, which is often
confused with this raising of standards but which is in fact quite
separate from it. This way ofteaching has diminished diversity
and individuality, even though long-term survivors in the
profession often move beyond it in thet own teaching (but
g€nerally not in their teacher training). Moreovcr, this '*,ay' of
teaching has been transplanted to educational and geographical
contexts where its appropriateness is at best dubious.

I was lucky. When I came to work in IH, a non-IH diploma in
TEFL under my belt, I rvas able to adopt the IH way of doing
things and to bccome a success rvithin the system. During my
years as an IH teacher trairer, horvever, horv oftel have I seel

Dear MattherY,

A new book has just come out called
Teaching English in Sprzln, by Jenny
.Tohnson, paft of a series of what are
so far 5 books on teaching English in
various parts of the world, published
by ln Print Publishing. It is full of
facts, hints, and helpful advice lor
teachers coming to Spain, about living
and working teaching English in
Spair.r, along with some help rvith
what to teach and how to teach.

About the book:

Spain l.ras been one of the most
popular destinations lor teachers of
English for many years. Although it
is now a fully-fledged member of the
European Union, tl.rere are still many
aspects ol Spain which are new and
suryrising to Europeans going to live
therc, lvhile non-Europeans will also
fecl Spain's uniqueness within
Furope .  C r r l t u ra l l y  Spa in  i s  a
fascirrating and appealing destination,
a place to leam about and leam from.
Its peoplc arc warrn and welcoming,
\\'rlh a passion for life which is
contagious. A year or more living in
Spain rvill delight and tluill you,
indccd for nrany it has become

,ir, ,:' *r {* j'r "rt rli 4 :: I f t t, ,r: i! {t 1l .ii {r 1r I ;} {, 11, ,i .;

sensitive, talented teachers flounder in a
course because they were unable to srvallow
the IH way? Many of them had already been
- and perhaps still are - popular and effective
tcachers. But their idiosyncrasy was
unacceptable to us, and their strengths
unrecognised and untapped within the
objectives and format of the courses we run.
Ask them to 'pinpoint some intrinsic l lness'
and I bet they can!

Martin Parrott
February 1998

rmpossible to leave, and working in Spain will mean
you gain much both personally and professionally.

This book is aimed at teachers who feel they would
like to try Spain as a place to begin or continue their
teaching careers. It provides a range of practical
information about living and teaching English in this
unique country. Part I is all about finding work
teaching English: qualifications, job opportunities,
bureaucracy and how to go about looking for rvork.
Pat1 2 is all about living in Spain, with advice for
before you go, help for when you first arrive, and a
largc amount of information about everyday living
and Spanish culture, the history, geography and the
Spanish way of life. Part 3 goes into teaching the
Spanish people: the Spanish as students, the
problcms they have with English Language, rvhat to
teach and how to teach it. There are also six
appendices which give additional information on
various areas, as well as some interviews and casc
studies of teachers of English living and working in
Spain.

Jenny Johttson
(Author)

Dear Jenny,

So what you're trying to say is, could you have a bit
of free advertising?

Matthew
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FRUCTO-LINGUISTIC PEDAGOGIES
Of the manyfringe methodologies in ELT some of the most challengmg
are those based onfructo-linguistics. Here Damien Parrot| of IH Viseu,
discusses a new approach which has come to fruition with his younger
learners.

Ithough still in the early stages of research
methodology is emerging in second-language
known as the fruity approach. In this article

and development, an exciting new
teaching. This is most commonly
I want to give a quick overview of
my col'leagues and I have had withcurrent theory, and then describe the experiences that

one aspect of the approach: bananas.

THEORY

The fruity approach is developing as a less
refined but more substantial version of the
juicy method, which seeped into ELT theory
a few years ago but never really took root.
The juicy method was, as Crombie and
Sutcliffe have pithily descnbed it, "watery"
and "in necd of a bit nrore bite". The basic
theories however, are the same; to propagate
leamir.rg via a natural process of branching
structuralism, that given nourishing
conditions will cventually blossom and ripen
into a complete and organic system of
lingua-bites. Nonetheless,'fiuity teaching'
is never to be thought ofas exclusive. It was
realised early on that the growth of the
'fruity leamer'is best serwed if the approach
is not nr.lrtured in isolation, but is grafted
onto exrsting methodologies. In pafiicular,
Dunn has argued that the multi-sensory
approach ",.. continucs to give scant regard
to tire role of taste in the perceptive reception
of new lexis, and fails to titillate the tongue,
which is surely of vital import in the
production of language.". Miller and
Snoijink have also made a case for adding an
eighth intelligence type to thc theory that
cites seven diflerent neurological systems
t luough rvlr ich people leam. Are you a
'gastronomic' leamer?

At the moment it is thought that all fruits
have a valid role in the classroom, although
tomatoes remain a little controversial.

However, much more is known about
bananas than anlthing else. Martins first
highlighted their importance ir.r the work,
Language, Freud and Banarzas. She applied
Freud's theories about the 'phallic fruit' to
language, suggesting a subconscious link
between bananas and the Language
Acquisition Devrce. As Dowie recently
observed, "You're not a lad without one".
Others, such as Matos and Horshall, have
l inked them to our evolut ion as a species.
and seen the act of peeling as a biological
metaphor for the discovery of speech. "We
are the arliculate mammal", wrote Greer.rleaf,
"and rvhile other primates eat them [bananas]
with the skin on, we havc leamt to uncover
the fruit hidden within". However, the most
persuasive 'bananal' idea is perhaps the one
derived from Adamson and Griffiths
identification of the banana as one of seven
'intrinsically funny foods'. As Hayes said,
"As long as you've got a banana you're
laughing".

PRACTICALLY

I fimt used bananas to spice up a role play
with a multi-lingual group of adults. I went
into the class with a standard lesson about
telepl.rone conversations and a mystenously
bulging bag. When I'd explained the role-
play, I took out a couple of bananas and at
once they became telephones. The fun we
had made the role-plays much more
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animated and expansive than they might
have been.

Sincc then I've used the idea several morc
times, and it alrvays works well, Most
rccently I used it witl.r a group of fifteen
beginners aged between nine and ten. These
students
advanced
maraudcrs and I
have had to leam
all sofis of tricks
and tactics to
keep therr
attentior.r. The
last th ing that I
had uscd to try
and lbcus thenr
r.vas a big,  blue,
plastic, comedy
hammer. The
problem rvas that
it rvas a bit too
big and conrical,
and they cnded
up doing lar
rnorc marauding than usual. Then. by
chance, I discovered the teffor that bananas
can inspire.

As usual I had a couple of bananas ir.r a bag,
n'ai t ing to become telephones.

Unfortunately one of my students realised
s'hat they rvcre, and started to sho
'bananas!' just as I r.vas about to laur.rch into
something much more serious and impofiant.
T ike r  good Errgl ish Ianguage teacher.  I
decidcd to incorporate the distraction. I
pullcd out a banana and stafied to u'ave jt

around and usc it to point at people. A
lnol ] ]ent later. los6 was talk ing again.  "Hey,
. losel" .  I  said.  he looked at me, and suddenly
I u,as no longer pointing a banana at him, but
a smokin'  s ix-shootcr.  "Pow, I  said.
"Arghl"  he said,  and died dramatical ly.
Sudclenly I had cveryone's attention, and
r l i raculouslv i t  d idn' t  go away. At one point
I asketl thcnt if they wanted to sing a song.
Sonre did,  but their  enthusiasm was

EVERTEODTY WAS AFRAIP.
wrll-Y FIA> Thlo Bnnnn

Afier i,/i//i, me Kd. Sr.amlinc English CHanley & Vincy tr7E, OUp

immediately drowned in a general wave of
doubt. The banana was in my pocket. I took
up a Clint Eastwood pose, whipped it out,
rvaggled it meaningfully and asked the
question again. Every hand sl.rot into the air
above a mock-terrified facc. As I realised
that I had just succcssfully menaced the

entire mob with
a banana (  !? ! ) ,
the possibilities
suddenly

If you chop the
end off a
banana, thc
pattem of seed
insrde the fruit
is often a clear
'Y' .  You can
use bananas for
fortune telling
(and so
practrsll.lg
futurc tcnses).
Students ask

Yes/No questions, if the banana shows a 'Y'

t he  answer  i s ' yes ' ,  o thenv i se  i t ' s ' no ' .

lf you poke a needle into an unpeeled
banana, waggle it from side to side, and do
this scveral times at different points down
the banana, you can prc-slicc it. Go into a
class, peel your banana and get them to ask
questions about how you magically sliced it
insidc i t 's  skin.

If aftcr all thrs you suddenly have a lot of
bananas you don't know what to do with,
makc a length-ways slit ir.r some of tirem,
leaving the skin on. StLrff thc slit rvith sliccs
of mars bar. Wrap the bananas in foil and
put them in the ovcn, or better still a firc.
After ten minutes they' l l  be del ic ious.

Thc point is that, as with everything else you
can takc into a classroont, the possibilrties
are endless. Why not challenge yourself?
See how many dilferent thir.rgs you can do
with a banana in one lesson. {'}
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The Column for people with
something on their minds...

A chance to air the questions that
nave vexed You, and help out
others in a state of vexation.
Prcase address all corresoondence
to: Q&A, The Editor, IH Journal etc.
etc.. The Editor acce?ts no
responsibilitv for the content or
accuracv of what follows.

Before going to the new batch,
nere are some responses to
queries in previous lssues:

Sir,
ln thc Q&A section of Issue 4
Derin Kent gave an example of a

helpfui spel)ing hint rvhere readers were told:
" l top I t , 'pr .  r i1,  '  , , r , .  uhere the magic 'e '

can serl'c to ntakc the vorvel long".
Unforlunately this examplc is misleading.
Firstlv, this is a pronunciation hint rather
than a spcl l ing hint ,  and secondly,  the
distinction signalled by the different spelling
is diphthongization, not lcngthening of the
I orr  e] .  I  ip rrp \ 's i  r f (  

'  
ra lp 

'  
.  for  exrrnplc.

Thc long vou,cl, r' ri:p /, involvcs another
spelling. rcr?.

The apparent illogicality of the spelling of
English has a simplc explanation in that it
became more or less fixed five hundrcd years
ago, just ahead of the change in
pronunciation known as the Great Vowel
Shif i .  Knowing this makes i t  no ersier ro
help students grasp the complcxity of
English spelling, but it momentarily satisfies
those who want to know why writtcn English
is not phonetic. It is not so casy to explain
why the spelling of English has not been
refomred, but the issue makes for a good
class discussion.

Yours,
Dermot F Murphv
Thames Val ley Universi ty '  London

Having sifted the evidcnce
provrded by A.H. (IHJED 4
Novenbcr 1 997), tentatively

defending thc tcaching of crir.ne vocabulary,
it secms to me that what he's rcally got is a
pr inra lacic case for morc syslent i r t ic
teaching of metaphorical language. Like
A.H., I've been keeping nty cards close tcr
my chest ur ' r l i l  now. hut I  feel  rhal  i t 's  my
tum to lay thenr on the tabic.  Cr ime
vocabulary may be seen by nrany as a rvild
card, but metaphorical cxpressions have
corne up h-umps fbr nte on many an
occasion, not only rvith advanced students.
I'm sure many teachers like to keep
something r-rp their sleeve, and this to mc is
the acc. I don't think teaching should be a
matter of seeing what other people do ancl
following suit, or, lor that matter, of simply
reshLrlfling rvhat the coursebook provides. I
bct  students rvorr ld fecl  thcy rverc gc ing a
much better deal if they rvere allorved to
gamble rvith the languagc more and engagc
their rmagination.

Yours Poker-facedly,
S I , M
I H I-ondon
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I recently completed a training
course in Britain and I was struck
by the number ofteachers wearing

waistco-ats. I wondered if this had any
pedagogrcal value and whether it was the
same abroad. What I'm asking is, do I need
to buy one before starting my first job?

Yours,
Recently Qualified Fashion Victim
Newcastle

Funny you should say that. I was vtorking
on a Current 

'frends 
course with a colleague

in III London some time ago, and despite ttll
our ef.forts to imbue the edger participants
with best theory arul pructice from our
comhined experience of ELT, they seented to
get the inpression that it was all down lo
waistcoats, 7'intberland boots and Blu Tack.
Pe rh ups \rt t t.\ | ( o( t I s comc w i I h expc ri cn cc.
Try investing in Illu Tackfor now. Ed.

I klow conferences provide great
opportunities for stimulating the
mind, swapping teaching or

professionals togetl.rer, networking and
gencrally having a good time - my DOS tells
me every trme she goes away. But what do
they achieve that can't be done for
considerably less expense by e-mail and in-
house meetings? Can any school, given the
current economic climate, justify sending
staffto distant continents, wtth all the
cxpcnsc of  f l  ig l t ts.  accommodat ion.
restaurants and so on, to say nothing ofthe
effect that their absence ought to have on the
school they're leaving behind? It seems to
nle that there must be better ways ofkeeping
up-to-date, as well as marketing ourselves,
that *'ould benefit more of a school's staff
lhan thcsc jo l l ies.

Yours.
Disaffected,
IH Poland

I was recently observed by my
DOS and was cr i t ic ised for doing
a PPP lesson. Whilst I accept

that a-tot ofpeople fail to see any value in
this approach any more, whcn I asked what I
was supposed to do, I was told to try a more
task-based approach. 'Turn the lesson on iI's
head', she said 'Do the roleplayfirst - this
will create the need for the ktnguuge - then
give them the language'. Isn't that Test
Teach Test? What's the difference?

Yours,
Mystified,
(name and add ress supplied)

I I Why is that we can put a man on
l t  ' .  . l  |  -

I l::,.: ,: I I the moon, clone any number of
l l  , l

I  \< I  anrnrals. r id the r iorld olsmallpox
i la f f in. bur we st i l l  can't  lakc our a
subscription to the IHJED?

Yours,
Vexed
Non-IH school, Holland

Hmrnm... As far as I know IH staff weren't
actually involved in aryt of 1l1s exantples you
quote. Not to say that v)e eren't capable of
such achieyements. It'sjust thut tllese things
take time. Sorry. Contact the BEBC
bookshop for now. Ed.

Why is the DTEFLA being
changed to DELTA? Does
anyone know of a single

already heard of plenty of disadvantages)?

Yours,
Prospective Candidate,
lH Hungary
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PRACTICE NETS - T

In this new series, Gavin Dudeney - Webmaster for International House Barcelona -

presents a practical ideafor using the ll/eb ulongwith a guide to a few useful sites.
Practice Nets I concentrates on preparing a song class. Youcanfind an example.ftnished
sonp clas s at http : //www. ihes. com/Net World /b lur. html.

It's an old, old story: teacher goes into class armed with Dave Dee, Dozy, Beaky, Mick and Titch

song which amply demonstrates cvery use ofthe Present Perfect and, 30 minutes later, thc class is
in revolt over such old-fashioned aural stimulation. In a fit of pique, the teacher challenges the
studcnts - "We11, why don't you bring in a song then?" A few days later, the poor teacher staggers
out ol class rvitl.r armfuls of the latest CDs by Deathmaster Extreme, The Fluff Trvins and God
krorvs rvhat else. Later, at home, s,4re finds that none of the CDs have lyrics, and tlle next few
days are taken up playing and re-playing each song, trying desperately to transcribe the rvords.

tsnter the nerv improved Neteachcr [g) who simply spends twenty minutes on the Net and u'alks

arvay rr ith a collection of pcrfectly crafted song *'orksheets. So rvhat's the secrct, and horv is it all

donel For this session, you' I l  need:

1 . Access to the Intcmct
2. Thc Intcmational Lyrics Seruer - http://www.lyrics.ch
3. Yahoo! > Entefiainment > Music > Artists scction - http://rlr'vlv,-vahoo.com
4. A lvord processor

For the purposc of this afiicle, I'm going to assume you're using Windov,s. htternet Erplorer and
Word - the most common combination of softrvarc - and that you'rc reasonably lamiliar rvith horv

they rvork. If this is not the case, the altematives all rvork in a similar fashion, so clon't desparr.

and forgive me nty Microsoft-slanted software cl.roice. First we're going to stafi up thc software

we'Il be using, so make sure you have your bror'vser and word proccssor running. If you're using
Wintlot,s 95, you car.r have them both going at the same time and you'll be able to srvitch bctween
then, by c)icking on the icons on the taskbar at thc bottom ofthe screen. Now to get thc lyrics.. .

Go to http://rvrvrv.lyrics.ch and click on the Search button. When you get to thc search pagc,

you can cntcr l/-tist,/llhum or Song, or any combination of the tlrree search criteria. Ifyou havc a

look at tlrc cxanrple song I'r,c prepared, yodll see I entered Blur in lhc Artist section and rvaited

for rt to give nre a list of Blur songs it had - when the list came up I chosc You're So Greal and the

lyrics appcarcd on tlle screen. When you've got to this point in your brorvser. click on the Edit

menu and choose Select All, then click once morc on thc same menu and choose Copl- You tlorv

havc the lyrics copied.

Click on your rvord processor on the taskbar at the bottom of the screen and once it appears on

screen, choosc the Edit menu and click on Paste. The lyrics should now bc pasted into your

documcnt.  Norval l  rvc need is to f ind a photo of  the group.. .

Click back onto your *'eb browser, using its icon on the taskbar. Co to http://rvlvlv.y'ahoo.com
and cltck on the music option (it's a small sub-option of the Entertainment section down on the
lefthand side). Oncc thcre, click on the Artists option (the first on the left) and then entcr.B/lrr tn

the search fielc1 at the top of the pagc. Make sure you select the Search only in Artists option.

then click the grey Search button. You'I1 now bc presented with links to plenty of pagcs about
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BIur. Choose one which looks, from
the description, as if it might contain
photos of the group and find a suitable
picture. Once you have the picture on
screen, click on the picture with the
right mouse button, and then choose
the copy option.

Click back to your word processor,
right click somewhere on the page and
choose the paste option. You should
now have the picture somewhere
alongside the lyrics. Now I'm afraid
I'm going to have to leave you to find
out how to move the picture around.
Of course. you' l l  a lso want to spruce i t
up a bit, make a gap-fill or correct the
mistakes activity, and a few more
things, but essentially that's it

You car find a finished song
worksheet at the address in the
introduction above. I took the lyrics to
tl.re song from the International Lyrics
,Server, and, a photo and biographical
information from one of the sites I
found in Yahoo! The biographical
informat ion l ras bccn made into an
information gap activity, whilst the
song lyrics have been tlped
incorrectly for learners to correct. A
speaking activity and homework
assignment follow on from the song
itself. This worksheet was put
togcther for demonstration purposes
only, so pleasc don't write to me
porntrng out how terrible it is! lf you
have problerns with this activity,
plcase feel free to write to me at:
rvebmaster@bcn.ihes.com and I'll
see if I can help.

In the nert edition of Practice
Nets yte'll be looking at a site
v,hich is an ideal replacement.for
tlte dull textbook presentation of
raported speech and functions .for
giling advice. See you then &

TOP SITES
Ask Jeeves - http://www.askjeeves.com

l f  you ' re  t i red  o f  us ing  search  eng ines  and never  f ind ing
what  you want ,  pay  a  v is i t  to  the  f i rs t  o f  a  new breed o f

search  agents  wh ich  use  ' rea l  language ' .  Now,  ins tead o t
hav ing  to  type  obscure  co l lec t rons  o t  words  to  f ind  wha l
you want ,  you  can s imp ly  type  a  ques t ion .  Try  "Why is

the  sky  b lue?" ,  "Where  can I  f ind  p ic tu res  o f  ca ts? ' , ,  e tc .
You ' l l  f ind  p len ly  o f  example  ques t ions  on  the  open ing

Page to get you started.

Com - httpil lwww.hollywood.com
An idea l  s i te  fo r  teachers  want ing  to  do  a  c lass  -  o r

pro jec t  -  a round the  theme o f  c inema.  l t  has  p len ty  o f
Ho l lywood goss ip ,  news and rev iews,  as  we l l  as  an

enormous mul t imed ia  da tabase fea tur ing  mov ie  t ra i le rs ,
c l ips  and s t i l l s  f rom l i lms ,  e tc .  And i f  you  don ' t  f ind  what

you want there, try the lnternet Move Database at
htto: //www.imdb. com.

its-onlina - http: //its-on line. com
l f  you teach young Iearners, and they're getting bored

wi th  the  course  book ,  t ry  v is i t ing  i t s -on l ine  fo r  some up-
ro- the .minu te  shor t  and fun  ac t iv i t ies .  There  are  hundreds

of  g rea t  lesson p lans ,  in te rac t ive  qu izzes ,  ta lk  sec t ions
and ponpa l  pag€s  to  choose f rom,  w i th  new mater ia l

added every  week.

The World Service : / / bbc .co .uk
The BBC pages have a  wea l th  o f  in fo rmat ion  fo r  teachers
and s tudents ,  f rom lesson p lans .  id iom pages,  lessons  in

s lang/  e tc , ,  to  a  teacher  sec t ion  look ing  a t  the  la tes t
approaches,  teach ing  techn iques  and ideas  to  b r igh ten  up

your  c lasses .  For  those l i v ing  abroad there 's  a lso  the
chance to l isten to l ive radio: Radio 5 Live!

(http ://www.bbc.co.uk/radio5/l ive/l ive.html).

NetWorld - http://www.ihes.com/NetWorld
Netwo d was set up as a site for lH afJil iate schools

us ing  -  o r  want ing  to  use  -  the  ln te rne t  as  a  teach ing  1oo l .
I t ' s  s t i l l  qu i te  young.  bu t  there  are  a l ready  some usefu l

resources ,  t rom lesson p lans  w i th  accompany ing
worksheets to a copy of our lnternet Explorer Favourites

(aka Netscape Bookmarks)  I rom the  In te rne t  C lassroom a t
lH  Barce lona to  download and en joy .  He lp  yourse l f ,  o r

send someth ing  to  be  added to  the  s i te .

Green Travel -
A great  resource  fo r  teachers  look ing  Io r  in fo rmat ion  and

act iv i t ies  based around the  theme o f  t rave l .  The Green
Trave l  s i te  spec ia l i ses  in 'Eco-Tour ism'and has  a

wonder fu l  co l lec t ion  o f  ho l idays  around the  wor ld ,  w i th
photos ,  maps,  persona l  accounts ,  l rave l le r  goss ip ,  e tc .

There's also a VeaI What Kind of Traveller arc YouT qutz
to  ge t  the  ba l l  ro l l ing ,  and the  oppor tun i ty  to  send an

electronic postcard from some of the destinations.

' l  
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Another feature article from Cathy Ellis,
of IH Barcelona, considering some of the

intricacies of the Englislt language

Whcn it comes to analysing language it 's often the simplest' looking
rvords which are among the most subtle and and is no exception. If
you add to that the intricacies of but, it 's pretty obvious that these tiny
pimples on the epidemris of the Ilnglish language have plenty up their

collectivc (or conjunctive'?) sleeve to mislead us, given half a chance.

To start with the more straightfonvard one, and is an example of a

connective or co-ordinating conjunction (you knerv that, of course) and

as sLrch is used to join two syntactic units of the sarne kind. So l 'ar, so

good. As long as your units are of the sar.ne kind, 1'ou can't go hr

rvrong here. And can also, horvever, have certain interesting

inrplications: 'Slte ran Jbstcr otd.tr. l ler' implies progression, t lcrcasing
(in this case) speed; 's/re ren o cl ren otd rart implies great dulatiott
(on arrd on and on): so 

'shc rau tntl r.rn, fasler anrl./ ir"s/et' '  istr 't lust
coruecting ideas. it 's adding speed and tirrre (the poor u'oman, uhoet'er

slre is, must be exhausted). Or rlaybe she ran '/bl nti les unrl nti lcs ttnd

rlles ' - here the inrplication is of great quantity or a great nuntbcr. 
'Do

thut agai and I ' l l  ki l l  tctu!'- and here irrplies causation, i.c. i lyou do

that again, the result l i l l  be death. And rvhat airout this one: "Thr:re

are maidens and there are maidens, but that wasn't onc of t lte best".

You may well be rvonderrng about the provcnance of this, so perbaps I

should add hasti ly that it 's from a rvcary crickct commentator (yes, that

kind of ruaiden) during a West Indies cricket tour after yct another

mnless over on the part of the England batsmen. Here's anothcr

example, lron Ilobert Brorvning (1855): "Alack. there be roscs and

roscs, Johnl". The idea is to express a difference of qualrty between

things of thc seme nanlc or class ancl lhcrc arc cxamples clating fiom as

long ago as thc l6th ccntury up to thrs. l iom a recent edition of 77re

Nctt,Yorker: "Thcrc $,crc ways to stcal and $.ays to stcal" (i.e. sonre o1'

them rvorkccl, some of lhcm tl idn't, or. somc of thenr had class. somc of

them didD't ctc.).

On the rvhole then, and sccms to be a lairl l  uncoltroversial l i tt lc rvold

cxcept in three areas. f i irst. can yoLr begrn a sentcncc wit]r and'?

Ansrvcr - 1'es. l 'his, says Robert BLrrchflelcl, is a prohibit ion rvhich

"has bccn cheerfiri ly ignored by standard authors lrorn Anglo-Saxon

timcs onrvards" and other rel-erences state that therc is in thct no such

rulc and add that as long as the second sentence iutroduces a nerv tdea

ard has its own subject, there's no problem. Second - shottld you put a

comma bcibre and? Ansrver - no, if the lnd joins rvords or short

phrases; ycs, if the phrases are long or if the and joins trvo clauses.

Tlrird - rvlrich is morc corcct: ' to ln to dosoDtelhi -g or 'to try- and clo

sulething' ? Argun'rcnts continue to rage about the validitv oi the

second construction, as they do about so many things (the split

infinit ivc, the dangling modifier, the true identity of . lack the Rrpper...).
In 1942, Bric Parlridgc consiclcrcrl its tse "an astonishingly frequent

error" but it scelns to bc u,idcly acccpted now. although recent research

has shorvn that 
'tt to ' is thc nrorc frcqucnt of thc trvo in the proponion

ofthrec to one (yes. thcre really arc pcoplc sho sit arouud collectirtg

ancl collaling this kincl ol 'statrstic). It 's intcresling to l lote that 'r ' l  and

aKlp
ers
axld
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rlr., ' is not possible in the 3rd person: while 'l always tn, and
travel light'sounds fine, 'Slre (rl\yavs tries and trawls light'
or, rn the p^st, 'l{e always tried ond travelled /lglrt'sound
decidedly odd. The same double possibility exists rvith
other verbs as well as try, where and can be used in place of
an inflnitive of purpose, such as cone, go (,'Nov' you've
gorte and done it! '). hurn, up, stay, stop. In these cases,
third person and past are both possible.

So much, then, for and. Now let's try and,/to see if we can
make any serse out of but. I suppose you think that's a
cor.rjunctron too, and it often is, but it started out lrfe as an
adverb and preposrtion $,ith the meaning outside, u,lthoul
and retains thts mcaning in the Scottish expression 'bll crrrl
Der' (ncaning thc outer ancl iuter roonrs of a cottage, bul
being the outer room and llea the inner). Wcll, rvell. Its
rnosl  cor lu I ron l lsc  is  3s I  conjunctron . ior r r i r13 t r r  o
cont13sl l r )g  syntrc t ic  uni ts .  ls  in  a renr l r l  r r r . rde by a
visiting friend "lle's a vegetarian but he's lnterested in
cooking". Q,Jo comment). The Concise Oxford Dictionary
llsts ten sepante meanings for but, some of them rather
literary or old-fashioned in style, and in many of rvhich it
acts as a preposition rather than a conlunction, but it can
also (surprise, sruprise) be advcrb, negative relative
pronoun, noun and verb. t ' \o kidding! Here are so|ne exan'rples: 'But 

for hinr, I would hoye tlrowned', ' l 've

eote notl l ing lrut breud and cheese', 'Shc did uothirtg but complah'- all with the meaning of exceJt or 11 4or
/or; 

'She is hut u clt i lcl nteaning o111,: ' l t never roiu.s but rt pours'\\rl l \ thc sense of wltl lout thc result thot ard
'The last hut one', 'Tlte ext l louse rrl nto'rncaning cxcepl or lf the ncntioned nunber v,ere exclurlerl. Lnd
then there's but as a noun and but as a verb. "But that's impossible!" you cry. "Norv but me no br.rts!" I
coulter, "and lcss of your ifs and butsl"

-fherc 
are three l itt le questiol.rs to be answered about but. The first tu,o are the same as for and. and the

answers are thc sarre. ( 'Plren" -ed.). The third is wl.rether but should bc follorved by an objcct or subject lhen
the rueaning is ercepl as in 'Thev hed all escoped but ([or) her/she' and 'All but her/she had escaperl'. A 11ew
rcltrence source I l lave discovered, one Dr. Onions, rvhose simple explanations brings tears to thc eyes of even
t l rc  r r r "s l  l r r |der red  5 ta l l s l l c \ -g i r t l te r r | lg  g r l r t r r t r l r i rns .  s la t ( . \  i t  \e ry  c lcar ly .  Hc  says  bu t  ac ts  f , s  I  p repur l l lon
hcr e atrd l ike other prcpositions govcms the accusative or object. So his vote rs for 'but 

fot. her'. But All but
her lrud ttccrpul 'l 

or "l'hc boy .\toed on the hurnitg deck,/Il/henc'e oll but him hact./led"/ A bctter explanatiol
scerIS to be to put the oblcct rvhen it comes at the end of the sentence and the subJect in the miclclle. So. 

'I,cl,

hod oll cscapcd but.for her' and 'All 
but she had escapetl' and The boy str.totl on the btrrning deck,/ lt/lrcnce all

had fled but for hirt ' . Thafs better (I think).

Lastly, atrothet couple of l i ttJe curiosities about but. 
' l  

he exprcssions ccu/cttttttot but and cau't help bn. The
llrst secms to have the same meaning rvhether positive or negative is used, for example in this front The Suntlay
Trnrcs "...scttirg a standard others can but hope to follow" 'carrol 

but hory' rvould do as well. It seems to
lotur a double negative $ith but. The other expression is onc rvhicl.r Eric Partridgc says is "positively clumsy
:Lnci should bc avoided" and others agree. 'Mil l ions ofhcarts could not help but thri l l  in response' (rrust havc
sorlrcthrng to do rvith thc Royal Farnily). In this case, ifs a triple negative. It should read 'Mil l ions of hearts
thri l led in response'. I don't know, doesn't have the sanre ring to it of helplessness in the face of an irresistible
lblce. sorncltorv.

,qrlv\\ 'a\ '. Jtrst ttr case you're sti l l  wonderiDg about the relevance of the tit le, this & is the anper.santl and tt tsed
to conre 3t the end of the alphabet so that childrcn reciting their ABC would finish'X,Y,Z and per se and'. per
'\c rrrcarrs lt.t l tsel/ '  n Latin, and u'ith time lhis 'tnd per se arrrl '  became shortened to 'an'rpersand', giving the
srsn rts r '] i lr l ]c. I he only other thing to say on the subject is beware of thc redundant butl What's the redundant
'  , . r  |  * ,  r  l J  t r \  J l l . i  e \ p l a r n .  b u t . . .  r h J t ' c  r r r o t h e r  s r o r - . ,  l l
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REMEMBERIN6 LAN6UA6E TRAVELLING
Brita Haycraft, co-founder of International House and inspiration to
many over the years, looks bsck on a varied and glittering life and sends
some postcards Jiom the past.

olling off the IH staff roll as I did in July 1997, I norv reflect on the many good things that
have come my way, most of them through being a teacher of English. Had I stayed in Srvederr,
EngJish might still have become part of my life as my parents rverc involved in other countries

and languages, and they passed this on to me. But *'ould I have had the chance to live and work in
fabled fbreign placcs? And rvould there have been the adventures and Iln if a cenain intrepid
Englrshnrrn cr l lcd John had not whir led into my l r fe. '

y Noldic horizons starled to broaden
during the six years rve lived in
Soutrrem Spain back in the 50s.

Norvadays going back there l'eels likc comrng
home. Folklore n'as still very much alive at
that trme and could bc rvitnesscd cvcry day in
the city of Clordoba: the regular cries of the
vanous street scllcrs, the srnging and guitar
strumming, the laden mules rn cobbled
alleyrvays, the little errand boys rvho ran rvith
messages likc they do in operas even though
most homes had telephones.

An clder ly c leaning-woman became our
'maid'. She said shc knov how to look after
English people because shc could make tea.
Sl.re lvould place the shopping on her head and
rvalk behind me dorvn the street. I persuaded
hcr to rvalk side bv sidc but the head-carrying,
she said, r.vas easier lbr her back. Neither John
nor I  could make ourselves cal l  Micaela' tu ' ,
as it seenri:d disrespectlul to sonreone her age.
She told us that in al l  her l i t -e she had ncvc:
been called 'usted' (the polite word of address)
and I think it norv pleased hcr. Shc called me
'la Seilorita' and John the uncxpectcd and
chaming'c l  Sei ior i to ' .  She talked to us in the
third person "ll/cnld lu Sefinrita like this?",
"fIas lhe Seiiorito .finished.2 ", just as rvc did in
Srveden. She never stopped busying hcrself,
and kneu, evcry aspect of nrinding a household
to perf'ectron. nraking mc wondcr rvhere the
myth about lazy Andalucians stemmed from.

She could have Sr:ndays o11, rvc told her.
"What for?" slre rvondered, "Well, to spend
trmc at vour housc and relax". Micaela

hesrtated, then acccptcd the oI}'er. But still she
rvould often linger, and we realised that home
to hcr rvas a crampcd, dark, damp couple of
rooms off a patio, wlth no mod cons. These
she sharcd rvith her daughter, son-in-lau,, their
l i t t le chi ld and one bachelor son.

A fcx' of our classcs rvcrc given in people's
homcs. What homesl Picture an entrance past
massrve rvooden doors u,ith gleaming brass
studs, a marble Iloor taking you up to an
cxqulsrte rvrouglrt-iron gate opened by a maid,
neat in cap and apron, rvho tvould lead the rvay
through one sumptuous patio aftcr anothcr,
past playing fountains. undemeath tlorvers
trailing from uppcr galleries. Many doors and
tapcstrv curtains latcr, I $'ould entel'the .rdl.jll
rvhere my pupil rcceived nte, and our lessolr
\\'ould staft.

decadc later, rve are in Ron-tc, sctting
up an lntemational Ilouse in Dottore
Zappa's ne*ly lound palazzo. Our

lami ly  are lodging at  the krp of  th is  sp iendid
vrlla and rye havc had to get accustomcd to thc
contincntal habit of risrng a1 darvn in order to
get our children to school in time. Every
momlng at hall past seven we zoom along tlre
ring road and rnto the hlstoric Borghese
gardens to thc french lycee. Dcsprte its
bcautiful position, the lycee has a forbidding
and sullcn atmosphcrc. fhe day before
Katinka's tenth birthday she and her whole
class have to do two hundred lincs lbr somc
trivial misdemcanour. To comfbrl her ."ve havc
hcr birthday picnic in thc Clolosseum. Wc
rvander in, climb to a top ticr and lay out the
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spread on the ancient stone in glorious autumn
sunshine.

flt.. decades later. in subzero January.

|  . lo l rr  an. l  I  are lugging our crses and
I f loundcr ing about between aeroplanes

at the Moscorv airport for 'intemal' flights.
Unable to decipher the sparse signposts, we
almost board a plane to Novosibirsk by
mistake. Managing to avoid this unexpected
detour to Siberia, rvc board our flight to Alma
Ata and within tbur hours we are in the middle
of Asia, disembarking into a sort of country
br.rs station where passport control 1s summary.
In the hall beyond, a score or so of men in fur
hats and boots stand rvaitrng. Tall, rvith dark
rvavy hair and Ghengis Khan eyes, they look
formidablc, but thcy greet therr travellers
warmly. Onc is holding a placard rvhrch says
'John and Brita. Welcome to AIma Ata'.
Beaming, he says in lrnghsh "l'm Talgat. I am
Very pleased to meet you".

What a shange and rvonderi'ul reccption liom a
total stranger in the depths of the Asian
cont inent.  And i t 's  just  bccause we arc
bearing English to them. 

'lhis can only happcn
to English-spcaking peoples in the rvorld and I
am so lucky to be in on the act. Talgat says we
are the hrst English people hc has ever met,
yet somehow he is the Soros appointee in this
rvildemess. IIe explains that as our Kazakh
visas will only arrive the followrng moming
with the Soros Nerv York group, we'd better
stay a$'ay trom our stylish hotel and lodge
u'ith him lbr the night. He drives us through
thc city rvhicli glimmers in the snorv and
boasts a magniticent white mountain range for
a backdrop. We get to a plcasant housing
c5tr lc \ \  i th ehi ldren tobogganing in i ts
playground, rather like in Sweden. Talgat's
t\\'o-room Ilat is humble, rvith a Clhinese air
ebout lt. llis rvil'e looks completely Chinese.
But the food sened is lamb and couscous - a
N{uslim banquet. Talgat plays us his one
Beatles lecord and shows his book of Somerset
\{augham short stories. We talk into the small
hours, in I-rcnch to his rvrtb, as that is her
l i r rc i rn language. Their  l i t t le son can only
spcrk Russian, he says apologet ical ly,
lci.rLrse. alas. rvhat use is Kazakh? "]'hc
l{L;s- i l rns g:rvc us cducat ion. I f  they hadn' t

colonised us in 1840, we'd still be nomads
today".

e had had a glimpse of life behind
the Iron Curtain back in 1974 on a
summer course in hilly Slovakia

nrn by Bill 'Living English Stntcture' Allen.
For two weeks we all lodged, had meals and
classes in a pleasant residence. We soon made
friends and conversation nevcr halted: the
Slovak teachers wanting to try out their
English and hear about life outside, us visitors
wanting to glean Iife inside. One day at table I
wanted to know why the whole town was
f'estooncd rvith red banners - u'as there a
festival or sometliing? "Oh, I don't knorv.
They're ahvays hanging up banners" came one
answer. "'fhere was some uprising thirty years
ago, I think" said another. "What upnsing?"
asked a third. A shorl animated exchange in
Slovak broke out round thc tablc. Then the
subject rvas changed. Later, thc third young
rvoman sought me out amid the bunks rn the
dormitories where the aftemoon tutorial rvas
due. She wanted to apologise for her
ignorance, and, in formal style, she reeled off
that thrs rvas the commemoration of a very
important uprising by their communist heroes
against the German oppressors. She then
nrshcLi otr l .  r  cry rcd rn lhe thce.. .

nother summer course we joined took
place in Kenya. Perhaps this rvas my
most amazing experience of all, rvhat

rvith the blatant demands for gifts John faced
from the Ministry of Education contact, oLlr
last-minute rescue from being lodged
separatcly in bare dormrtoncs which ended
rvith us being lvhisked away to a divine safan
hotel instead, and the horrendous street
shootrng rvhich took place just after we had
left a party at the Bntish Council rep's
residcnce. Most mcmorable, though, was the
course wc were running for forly Kikuyos and
Lr.ros, all trainers of primary school teachers
and inspectors of primary schools. John and I
staycd up late to leam all forty unusual names
by Day One. This broke thc rce at once. Not
thr l  the) rvere host i lc or scept ical .  Quite the
opposite. These fairly senior people rvere
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friendly, well-informed and courteous, unlike
their creepy Ministry of Education superior.

They responded with interest to our
programme and when we gave them the
habitual Spanish lcsson, they mastered it in no
time- We were surprised, but, interestingly,
they explained that it was just like English.
They liked our dernonstration of visual aids
but mentioned the problem in a class of a
hundred children and one trce to display the
rtems.. .  I ' Iowever,  thev amiably took.Tohn's
polnt about realia - sand , stones, clouds, birds,
hyenas and the likc. Thcy told us true storics
about their daily life and the dangers that
lurked if ever they spent the night away from a
township. A tcacher wealthy enough to own a
brke was readl' prey for bandits. Our
European methods suddenly seemed
rather trivlal to us, and we told them
it  r r rs  rca l ly  we who were leaming
from them. They protested and said
that they loved the Enghsh languagc
and l i lera lure rnt l  r r  cre lg l inst
national demands to change to
S u a h i l i  a s  t l t e  n t c d r u m  u l ' l n s l r u c t i o n
at primary school level. I wondered
at this extraordinary devotion of
these ex-subjccts, none ofwhom had
ever bccn to Bntain!

drsappointing having to see the French scene
through a mistrustful [nglish filter.
Scandinavians, fortunately, are allowed to love
the French, unhrndered by history.

In Paris, in the fabulous Passage Dauphine
premises, John made the most of the theatre
potential with regular teaching cabarets in both
English and French, and drama performances,
too - Tony Duff playing an unforgettably
moving Hamlet. But more of this in John's
own memoirs, due out in the autumn.

In that experimental climate my first
pronunciat ion workshop touk place. I  hacl
already noted the withering area of speech care
and had for some years been tryrng to grow
pronunciation plants in the classroom, but it

was not easy with so many
ancient weeds to dig up.
Still, this pursuit has proved
ever inspiring and ennching
to my teachrng.

ow many pcople fathom the
uniqueness of having their
language and country so

rvidely known? Imagine Srvedish
being campaigned for by a
population near the equator! Of all
the world's languages, it could only
have been English, or perhaps
French. Pcople from so many places
abroad have told me, as a Srvede,
horv much they love English and the
people. I knorv how they feel - I f'eel
the same. The only time we seem to
part company is in France, another
home country for me, where the
othenvise charming British can
sometimcs tum into blinkered Brits.
In Paris, rvhcre we lived betrvcen
197 I and 1 972, trying to put IH
Paris on i ts feer,  i r  wrs sometimes

have never ceased to
feel Swedish. ln fact
it has only heightened

the experience of coaxing
mercurial, glittering-eyed
children rn Cordoba to
produce their English
prepositions, observing
obedient students learn in
gloomy, rvintry Leningrad,
watching quick{hinking
Moroccans eagerly fomr
scntences in English in a
classroom in Casablanca.
My own dear homeland has
faded into the distance, as if
viewed through the wrong
end of a pair of binoculars,
but I often give it thanks for
makrng me, and relish my
luck as a player in this great
English gamc.

'l'hank you IH, and thank
you John.S
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